UNIT FOCUS ON MULTIPLE INTELLIGENCES 
Excerpts from unit written by Julia Boulton, St Andrews Lutheran College, Tallebudgera
I often use Gardiner’s Multiple Intelligences as a framework for planning rich and varied tasks.  Howard Gardiner describes 8 forms of intelligence, namely verbal/linguistic intelligence, logical/mathematical intelligence, visual/spatial intelligence, body/kinaesthetic intelligence, musical/rhythmic intelligence, interpersonal intelligence, intrapersonal intelligence and naturalistic intelligence.  I believe it is necessary as teachers that we not only add variety in our teaching (ie lessons and teaching techniques) but cater for all types of learners.  Multiples Intelligences is a teaching tool that helps me to ensure that I consider this balance so that students have opportunities to explore and learn using their preferred learning styles.  For further reading see publications such as: Intelligence Reframed:  Multiple Intelligences for the 21st Century (Howard Gardner, 2000), Multiple Intelligences in the Classroom (Thomas Armstrong, 1994) and 7 Kinds of Smart: Identifying and Developing Your Many Intelligences (Thomas Armstrong, 1993).
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	KEY IDEA(S)

CB1 The Christian teaching of sin & grace shapes Christians world view

CW1 Religious beliefs & ideas shape peoples thinking & actions
	OUTCOMES(S)

CB 5.3

Students apply the Christian belief about the intrinsic value of human life within the context of sin & evil

CW 5.1

Students identify philosophical approaches and religious beliefs and explain how they influence individuals and societies.



	UNIT OVERVIEW
In this unit students consider a variety of forms of suffering, and Christian and other religions responses to suffering. They draw information from a variety of written and visual sources. Students explore specific examples of how Christians help those who suffer. Through their study of suffering and evil in the world, students examine the value that God places on human beings and the concept of self worth. They also consider related ‘fundamental questions’ which all people might ask, evaluate various religious responses to suffering and related questions, as well as formulate their own response. 


	CONTRIBUTION TO LQL
Open, responsive communicators and facilitators

- ie: through journaling and class discussions

Self-directed, insightful investigators & learners

-ie: through assessment tasks and research tasks 

Caring, steadfast supporters & advocates 

ie: through application of the outcomes to real world situations, respectful dialogue in class discussions


	STUDENTS/LEARNERS PROFILES

Prior learning: Students have:
learnt to use religious terminology within previous unit on the study of religion

learnt to consider, weigh up and evaluate different responses to an issue

learnt basic Christian beliefs concerning God, people and the world
Students will be expected to draw on the knowledge of Christian beliefs and values gained in years 7 and 8.
Students interests/needs: 

· the Asian tsunamis made this a prevalent topic for the students

· age appropriate curiosity about the world and beginning to question who they are and what they believe

· adolescents desire to see justice and equality – and have passion for these issues.
· the unit is appropriate for students in year 9 as they begin to look out from themselves to the world in which they live.

Students could go on to:

· a philosophical study of the problem of evil

· a deeper study of issues of suffering and the nature of human beings
	ESSENTIAL/GUIDING QUESTION/STATEMENT 

What is suffering and evil?

How do Christians and people of other religions view and respond to suffering?

What is the Christian understanding about human worth and the implications for the suffering of people? 

OTHER POSSIBLE QUESTIONS

What causes suffering?

Does suffering change the worth of a person?
How are people changed by suffering and evil?


	RESOURCES TO SUPPORT UNIT

resources from a variety of media

bible, concordance
work booklet – created for unit with range of resources and activities

Eastern Philosophy The Greatest Thinkers & Sages from Ancient to Modern Times – Kelvin Burns ISBN 1- 84193- 191-8 

games that illustrate suffering or poverty, eg ‘The trading game’

Tsunami Education Kit 

http://www.globaleducation.edna.edu.au/globaled/page1637.html
· resource that has numerous links to  resources designed for classroom usage

· combined AusAID, Red Cross and World Vision project 

Internet sites 

http://re-xs.ucsm.ac.uk/gcsere/revision/big6.html


	
	
	LINKS TO LIFE

LIFE Band C & D

God saves people from Sin and Evil
God created Human Relationships

God created Human Beings


	STUDENT QUESTIONS

Why did it happen?

Why did God allow it?

If God loves us surely he wouldn’t want us to suffer?

How can you believe in a God that allows such suffering to occur?

How can there be any good in this situation?
Is suffering always the result of evil?


	LINKS TO OTHER CURRICULUM AREAS

Possible links to SOSE – global responsibilities and the impact 

trade

political responsibility and law making

environmental practices 


	RESOURCES TO SUPPORT TEACHERS
internet (search tools – boolean; key terms such as ‘religions’ ‘suffering and evil’ were chosen)

Teacher texts (school library and LEQ library resources)

SOR resources

LIFE materials – menu and activities
CSCF Theological Notes

	ASSESSMENT

Eg: Students write up their research about suffering and the different world perspectives as a chat show script or magazine article in which there is a discussion by the believers of different faiths about why there is suffering in the world.

Students also kept a journal. 








	KNOWLEDGE STUDENTS NEED TO KNOW TO ACHIEVE THE OUTCOME (“students know…”)

	CB 5.3

Human condition

God’s special creation is humanity

God gives people talents and abilities equipped for their role on earth

sinful nature – people experience separation from God, others and in themselves as a result of sin

human sin has consequences for God’s creation

earthly life has an end

Human failure does not negate human worth
human worth does not depend on people’s talents, abilities or achievements; illness, handicap or age, race, colour or gender

human worth comes from God who loves all people equally, evidenced by God sending his Son for all people without exception

God accepts the sinner – God and Jesus reach out to people who have sinned (eg, King David, Peter)

Christians are called to love their enemies and forgive those who have hurt them

God’s provision for human beings

Jesus’ response to suffering 

impact of human sin and evil on God
	CW 5.1

Religion

Eastern mainline religions – Hinduism, Buddhism, Taoism, Islam, and Sikhism

interplay of culture and religion (eg, the face of Buddhism and Islam in different cultural settings)

Religion in Australia

impact of convict beginnings on perception and practice of religion

Christian denominations

growth of Buddhism and Islam

the way different religions have shaped society in Australia

Indigenous spirituality

Philosophy
philosophy of religion and its personal meaning

Christianity and philosophy (eg, Saint Augustine, medieval philosophy)

difference between religion and philosophy

terminology (eg, truth, knowledge, wisdom, beauty, goodness)

eastern philosophy (eg, Confucianism)

views of and arguments surrounding the existence of God found in philosophy

concept  and nature of truth 

philosophical thinking that shapes society (eg, Darwinism)

Introduction to early Greek philosophers who had an impact on the development of Christianity (eg, Socrates, Plato, Aristotle)





	LEARNING OPPORTUNITIES
	OPPORTUNITIES STUDENTS HAVE TO DEMONSTRATE (“students can…”)
	DIFFERENTIATION

	What is suffering and evil?

View episodes of tsunami/ documentary about the tragedy in Asia or newspaper excerpts. Formulate questions that arise from discussion. This provides formative information about what students know, understand and think about suffering. The students also have the opportunity to contribute questions to shape the direction of the unit.

Cut out pictures and words from newspapers/magazines that show the condition of the world today. Present in the form of poster (ie collage)
Role play different types of suffering and respond to the groups as a class about the fairness of life
How do Christians and others view and respond to suffering?

Look at copies of paintings, hymns, songs and poems produced by different Christians which sum up suffering, and especially the suffering of Jesus, eg the crucifixion, the agony in the garden. Discuss what each writer or artist is trying to convey and what it reveals about the artists beliefs about suffering.

Compare and contrast these teaching and references to those of other religions (ie Hindu)

Use a concept map to demonstrate findings.

Student produce a song, piece of artwork or other such response of their own to  “Suffering is…” . Or “Why suffer…?”

What is the Christian understanding about human worth and the implications for the suffering of people?

Students write up their research about suffering and the different world perspectives as a chat show script or magazine article in which there is a discussion by the believers of different faiths about why there is suffering in the world.

Study the work of an agency such as Christian Aid and consider what is being done to ease suffering in developing countries, areas where there is war or famine or local suffering, such as homelessness.

Students examine examples where Jesus demonstrates love and mercy for those who are suffering instead of condemnation. 


	
…consider and present their findings about the presence of suffering and evil in the world today.

…identify whether suffering is fair in relation to the different circumstances and causes of suffering
…use a variety of modes and media to examine artists beliefs about suffering.

…use a concept map to demonstrate findings from research. 

… use stimulus to respond in a creative way. 

…research, and present in a variety of media about why there is suffering in the world.

…research organisations whose purpose is to reduce suffering and present findings.

…use bible passages that highlight the way Christians need to respond to those in need.
	Though not specifically identified throughout the unit, the possibilities for differentiation are obvious. 

All students will all need to have the same core material and knowledge. 

It is in application of this knowledge that the ability of the student can be catered for.

For example, it is possible the research of a topic such as Liberation Theology the student would be grasping with a rather challenging concept.






The teaching of this unit coincided with the Asian tsunami. It provided a real life situation that not only impacted globally but compelled and challenged students to consider the issues. Many of the students were deeply affected by the disaster that was so “real” to them –particularly through viewing the constant media coverage. It was truly a situation that forced a reaction and in our situation a consideration of the Christian response to it.





I also found that the students are very interested about how other people react, and deal with suffering from their worldview and life experiences. 








This area will need flexibility, to reflect the direction the unit takes. Personally, I wanted to not only have a deeper understanding of how other religions viewed suffering but to have a better grasp of what they believe in and how they put this into action (or not). As a result of this I did research about such topics until I could at least feel I had an educated grasp on the topic or would be able to direct the students to where they could possibly find answers to their questions.





Although I didn’t integrate this unit with other KLAs, I can see how it could be possible to integrate this unit, or have it complement studies in SOSE, depending on outcomes that are appropriate to the year level.





This unit was trialled initially in 2004. Working with the CSCF for a year gave me knowledge of all the strands, how different strands and outcomes complement each other and they can be combined. I therefore felt it was necessary to review how the unit was taught.





Choice of outcomes was as a result of seeing clear links between the ways that suffering is viewed not only by Christians but by others throughout the world. It was natural therefore to make links between the strands of Christian Beliefs and Christianity in the World.











Due to availability of numerous resources on the internet it is necessary to teach the students to evaluate the web page, authors and source of material. 





It must be emphasised that this is a particularly useful resource in gathering up-to-date and relevant data and other resources. 








After identifying the outcomes for the unit, I then went to the menu and identified the theological foundations that linked to the concepts and then looked at the menu of activities. I found that there were excellent activities for evaluating the human worth of a human being





Verbal/linguistic, Visual/spatial, Musical/rhythmic, Intrapersonal 





The assessment for this unit was embedded in the activities in the unit. As there are two outcomes being taught it is necessary to ensure that the assessment piece addressed both outcomes. Or alternatively present two assessment pieces that each incorporates demonstration about the outcome could be chosen. 


I identified what they key elements of the outcomes were (sin/grace, worldview, religious beliefs, words and actions).  Then I considered the format of the presentation and what I required of that (ie magazine article using MS Publisher).  Finally I had to clarify for myself and my students how students would be expected to complete the task (requirements)- this shaped the task sheet and my instruction.








This catered for student questions and allowed me as the teacher to respond to either individually or as a whole class











The essential questions were formulated after I considered the knowledge/content required.  I then put this together with what I knew about adolescents and the types of questions and ideas that they would be likely to ask and be concerned about.  The questions express the nature of the unit and give direction to it.





Relevant knowledge highlighted from students know section in CSCF





I have identified the knowledge that I believe is applicable for the aim(s) of the unit (highlighted)  whilst allowing for flexibility within the classroom and students input.


The specific knowledge that students need to achieve the outcome may vary depending on the direction of the unit (reflecting student questions). As a result of this the knowledge needed to achieve the outcome will not be as detailed as the above list. 


As the unit progresses, I am able to hone in on the specific knowledge I am focussing on.








What follows here is not the unit in its entirety.  Rather, some examples of learning opportunities from throughout the unit have been selected to demonstrate how Gardiner’s Multiple Intelligences can be embedded in a unit to cater for the range of learning styles, all the while  addressing the essential guiding questions.  





Visual/spatial





Verbal/linguistic, Interpersonal





At the beginning of the unit students are formulating their opinions about suffering and are challenged to think globally. This therefore not necessarily demonstrated in specific “can” format.





After a stimulus activity, I generally ask students to brainstorm about the topic (PMI, Hot Potato, etc) and questions are gathered from this.  Other questions can be gathered through reflective journaling and consideration during a unit (allowing for student input).








Kinaesthetic , Interpersonal, Visual/spatial





Verbal/linguistic, Musical/rhythmic, Visual/spatial





Verbal/linguistic, Logical/mathematical, Visual/spatial





Verbal/linguistic, Visual/spatial, Musical/rhythmic, Interpersonal 





Verbal/linguistic, Logical/mathematical (if dealing with statistics) 





Verbal/linguistic








