UNIT FOCUS ON ENGAGING STUDENT INTEREST
Excerpts from unit written by Sue Warner, Immanuel Lutheran College, Buderim
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	CC
	UNIT TITLE

Different Ways of Seeing Things

 Philosophy and Worldview
	BAND D
YEAR 9

	DURATION OF UNIT: 5 weeks x 8 lessons x 35 min

	CL
	CW
	
	
	

	KEY IDEA(S)

Key idea 1

Religious beliefs and ideas shape people’s thinking and action   
Key idea 3
People make decisions using a range of religious perspectives and ethical frameworks

	OUTCOME(S)

CW 5.1

Student’s identify philosophical approaches and religious beliefs and explain how they influence individuals and societies. 

CW 5.3

Students analyse and compare perspectives of different ethical and religious frameworks on contemporary and ethical issues

	UNIT OVERVIEW

In this unit, students are lead to consider different perspectives on truth and reality, and to explore the different sources of truth and truth claims of various religious groups in Australia.  They investigate and compare different religious (including Christian) attitudes and responses to contemporary life issues.  Through this study students will explore and draw conclusions about different perceptions of reality and the nature of Truth.
	CONTRIBUTION TO LQL

Self-directed, insightful investigators and learners-

research task, class activities requiring students to:

· study visual illusions

· research varying responses to life issues

Open, responsive, communicators and facilitators-

- Classroom discussion

- Panel presentation

- Listening to others

- Being sensitive to different perspectives


	STUDENTS/LEARNERS PROFILES

Students have had no formal experience of philosophy and worldviews prior to embarking on this unit.

Students at this year level are constantly challenging and questioning reality. They need an opportunity to both question and receive some answers.

The students are enthusiastic about Christian Studies as they appreciate the variety and extent of activities available to them.

The school population is generally culturally homogenous and the students need to have their awareness raised and knowledge expanded about the diversity of human experience, belief and lifestyles.
	ESSENTIAL/GUIDING QUESTION/STATEMENT

What is real?

Where do I find truth?

On what do people base their choices?




	RESOURCES TO SUPPORT UNIT

Film:

· Antz

· The Truman Show

· Minority Report

Visual

· Illusions

· CD ROM – Australian Religious Communities

Books:

· The Velveteen Rabbit by Margery Williams

· My Story, Our stories: Religion and Identity in Australia by P.Raule & K. Engbretson

· Islam in words and pictures : Sarah Thorley ISBN 185175-008-8

· Hinduism in words and pictures: Sarah Thorley ISBN 0-900274-55-7

Websites
· www.ram.org
· www.mediacircus.net
· www.jesusfreakhideout.com
· www.religioustolerance.org
· www.


	LINKS TO LIFE

LIFE 

· God helps People By His Word  Band D – ‘Digging For Truth’
There is not much in LIFE that specifically links with this unit but investigating truth in the Bible helps students to explore the nature of truth in a known area. It also links with units taught in Year 7 & 8 using the Christian Church outcomes. 


	STUDENT QUESTIONS


How do you know that God exists?

If we see things differently how do we know what actually ‘IS’?

Is Truman really living his life? (in relation to film study)


	LINKS TO OTHER CURRICULUM AREAS


	RESOURCES TO SUPPORT TEACHERS

Books
· Lessons from Reel Life

· Truth, Spirituality and Contemporary issues: Lesley Parry ISBN 0-340-85034-5



	ASSESSMENT

Task: Students are to present their work as part of a panel discussion displaying different views (based on different religious perspectives) on a given ethical issue. Students work in groups of six where each person has a different religious perspective to research and present (see attached assignment sheet).
Students were required to respond to the group’s issue in their given role. They used the source of truth from the religion to support their view (ie theological bases).





	KNOWLEDGE STUDENTS NEED TO KNOW TO ACHIEVE THE OUTCOME (“students know…”)

	CW 5.1
Religion

· Eastern mainline religions – Hinduism, Buddhism, Taoism, Islam, and Sikhism and Judaism
· interplay of culture and religion (eg, the face of Buddhism and Islam in different cultural settings)

Religion in Australia

· impact of convict beginnings on perception and practice of religion

· Christian denominations

· growth of Buddhism and Islam

· the way different religions have shaped society in Australia

· Indigenous spirituality

Philosophy

· philosophy of religion and its personal meaning

· Christianity and philosophy (eg, Saint Augustine, medieval philosophy)

· difference between religion and philosophy

· terminology (eg, truth, knowledge, wisdom, beauty, goodness)

· eastern philosophy (eg, Confucianism)

· views of and arguments surrounding the existence of God found in philosophy

· concept  and nature of truth 

· philosophical thinking that shapes society (eg, Darwinism)

Introduction to early Greek philosophers who had an impact on the development of Christianity (eg, Socrates, Plato, Aristotle)


CW 5.3

Ethical frameworks 

· historical development of ethical frameworks (eg, utilitarianism, individualism, natural law, situation ethics)

· teachings on right and wrong behaviour (eg, moral, immoral, amoral)

· definitions of happiness and dimensions of human experience (intellectual, aesthetic, moral, spiritual, physical, emotional, social) application to decision-making 

Christian perspectives
· connecting God’s will and the freedom of choice given to humans 

· applying Christian code of conduct to everyday decision-making situations

Other religious perspectives

· Buddhist

· Hindu

· Moslem

· Jewish

Exploration of contemporary ethical issues

· social matters related to the beginning and end of life

· political

· economic

· environmental

· scientific (eg, bioethics)





	LEARNING OPPORTUNITIES
	OPPORTUNITIES STUDENTS HAVE TO DEMONSTRATE (“students can…”)
	DIFFERENTIATION

	Orientating:

Discuss different ways seeing the world by viewing the film “Antz” – focus on ‘our role’ in the colony “For the Good of the Colony”. Stepping outside that role, explore roles on a personal level, local community level, national level, international level

What is real?

Study of visual illusions- highlighting the different perspectives within the class – what I see may not be what you see.

Enhancing:

View the “Truman Show” 

Artificially constructed reality –Discuss/debate the quote– ‘We accept the reality of the world we are presented. It’s as simple as that.’
Is it possible to remain “real “ even in such an artificial environment?

What aspects of Truman’s experience were real and what wasn’t?

Synthesising:

Assignment: stand in the shoes of someone with (possibly) a different view on an ethical issue. (see assessment box and attachment)
	CW 5.1
· compare and contrast the beliefs and distinguishing characteristics of Eastern religions with Christianity

· examine the specific claims to truth made by Eastern religions and how these religions express their spirituality in society

· distinguish between the two worldviews of philosophy – theism and atheism – and consider the impact of these on society

· determine various sources of truth in society and inquire into their validity (eg, claims to truth, sceptics, doubt, reason)

· report on eastern religious practices that have been incorporated into contemporary Australian society
CW 5.3
· propose solutions to new, emerging ethical issues through the application of Christian principles

· research and critique different responses to an ethical issue


	The group structure gave support to students who were having difficulty in grasping the concept of how they would contribute to the panel presentation.

Motivation and in class support by the teacher was needed by some students.

Students were directed to suitable resources in hard copy and web sites to assist them in accessing appropriate and relevant information.



IMMANUEL LUTHERAN COLLEGE
Year 9 Christian Studies
Semester 2, 2005

Name: _____________________________ Class: ________   Teacher: ____________                  

Date Set:  _________ 

	
	Content Knowledge & Understanding
	…….…..

	Written/Oral Research Assignment
	Research Skills
	…………

	Approximately 4 lessons research time
	Communication Skills
	…….…..

	Unit:  “Different Ways of Seeing Things” Philosophy and Worldview


Minimum Standards for Criteria:

	
	Content Knowledge and Understanding
	Research Skills
	Communication Skills

	A
	The student:

· consistently demonstrates a comprehensive understanding of concepts and key ideas 
	The student:

· finds and uses relevant information from multiple sources

· works individually
· is well organised.

	The student:

· communicates very clearly, creatively and effectively

· submits a complete and detailed presentation (setting out, criteria sheet, Bibliography, neat, easy to follow).


	B
	The student:

· usually demonstrates a good understanding of concepts and key ideas 
	The student:

· finds and uses mostly relevant information from 2-3 sources

· works with little assistance
· is usually organised.

	The student:

· communicates clearly, creatively and effectively

· submits a presentation with most detail (setting out, criteria sheet, Bibliography, neat, easy to follow).


	C
	The student:

· demonstrates an understanding of basic concepts and key ideas.
	The student:
· finds and uses related information from one source

· works with assistance
· needs some help with organisation.

	The student:

· communicates reasonably clearly,  and with some creativity 

· submits a presentation with satisfactory (setting out, criteria sheet, Bibliography, neat, easy to follow).


	D
	The student:

· demonstrates an understanding of some concepts and key ideas.
	The student:

· finds and uses information which is related but not necessarily relevant from one source

· requires assistance
· needs help with organisation.

	The student:

· does not communicate clearly and show little creativity 

· submits an incomplete presentation (setting out, criteria sheet, Bibliography, neat, easy to follow).


	E
	The student:

· demonstrates little or no  understanding of the basic concepts and ideas.
	The student:

· finds little useful information from unacknowledged sources

· requires constant assistance
· is poorly organised.

	The student:

· communicates poorly, such that the submission is very difficult to understand

· submits a presentation lacking in many areas  (setting out, criteria sheet, Bibliography, neat, easy to follow).



	Comment:


	……………………………………………………………………….……………..

……………………………………………………………………………….……..

……………………………………………………………………….……………..




UNIT:  Different Ways of Seeing Things
TASK:  You are to present your work as part of a panel discussion displaying different     views on a given ethical issue
	Task 1:

Your group is to research one of the ethical issues topics from the following list: 

· Rich and poor in Society

· Crime and punishment

· Transfusions and Transplants

· Caring for the Elderly

· Media and Technology

· Ethics in Business eg. Use of goods for personal use

· Illegal Immigrants
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	Task 2:

Prepare a definition of your researched topic for the opening of your panel discussion 

	Task 3:

As an individual you are required to take a role and present your response to your groups issue

· Australian Law

· Christian response

· Muslim response

· Hindu response

· Buddhist response

· Jewish response
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	Task 4:

As a group you are to present a summing up of all reponses.

	You are to hand in:

  A brief description of what content you have included in your statement, with and explanation of HOW you have included it and WHY your have approached it in this way.  You can present this in written or spoken form (recorded on cassette tape). 

Include a bibliography of your research.

	Submit: Draft  Week 9
	Due Date: Completed Panel presentation  Week 10 Day 3


The content of this sample describes how the unit was introduced and how students were orientated to the unit topic. Engaging students from the start of this unit was critical in developing their willingness to take huge leaps in their learning into a totally unknown area.


In this document, we present the initial tasks and the synthesis - assessment task.





In the senior school students were expected to study philosophy and worldviews with no prior knowledge from the Christian studies curriculum in the middle school.  Many students struggle to do this.  We saw the introduction of the CSCF providing a great opportunity to introduce students to these ideas in order to prepare them for the more in-depth study required in years 11 & 12.





Year 9 students are interrogators of truth! They are sceptical and want answers.  ‘But how do we know that this is true?’ - is the persistent cry. So this unit was designed to meet that need and involve them in inquiry and discussion.














I believe Year 9 students respond best to activity based Christian Studies experiences.  It is my responsibility therefore to locate resources that are purposeful and challenging and presenting Christian Studies concepts in relevant  situations.  I am constantly searching for these!  I like using film because it allows students and teachers to explore topics via a visual source and is highly engaging to adolescents.





Letting go of Life was a difficulty for some teachers at our school. They wanted a ‘ready to go’ document which wasn’t available in this first year, due to the fact that I was experimenting myself and writing new units as I taught them. This meant that as key teacher, I needed to resource teachers quickly (on the run)! Moving from LIFE to CSCF also meant that I needed to reassure teachers and build their confidence to encourage their contribution.





As students in year 9 are constantly asking questions I try to set aside a lesson each fortnight to addressing some of these within an umbrella topic, so that the questions need to have some kind of relevance to our topic.





As this was a new concept and new syllabus the  key teacher found that difficulty arose due to the unit being created on the spot. There needed to be time for the team of year 9 teachers to fully familiarise themselves with the content and the possible  questions to be raised by the students.





Next time I would allocate more time to the research and set up a more formal panel format for their presentation.


Summing up after the panel had presented their issue needed more time and emphasis.





The assessment task was selected as it developed the idea of different worldviews within the context of a hypothetical panel (based on Geoffrey Robinson’s Hypothetical).


Students had to research only one view on an issue but shared their knowledge with others in creating the group introduction and summary, whilst listening and learning from others.


Students drew their role ‘from a hat’. The issue was allocated to them from a short list created by me and chosen by the class.














Since completing the unit we have thought of using reality TV shows as a way of challenging students to analyze the content and the “realness” of the situation. 


Who is the situation real for?


Can a reality show ever present life as it is?


This could be a good debate.








The study of visual illusions was a clear introduction to the different ways that students see things and therefore opened up the bigger picture of how groups within society may see things











