	UNIVERSE

	Teaching and Learning Activities
Bands A – D  


	1
	GOD CREATED ALL THINGS

	
	


INTRODUCTORY ACTIVITIES

FICTION OR NON-FICTION BOOKS
Stimulate students’ interest in the world around them by using books which illustrate aspects of the natural environment, eg picture books by Jeannie Baker.

Go on to tell students that you know a story about a time when the world was even more wonderful than the pictures they see in books. (1a)
WHAT DO YOU NEED?
Show students objects like a cake, an article of clothing, a craft item. Identify the materials that were needed to make each object.

Introduce the story of creation with words like: ‘People need to use things when they want to make something. I know a story about someone who made something out of nothing’. (1a)

DISPLAY NATURAL OBJECTS
Set aside an area of the classroom and develop a display in any of the following ways:

· Take the class for a ‘creation walk’, carefully observing and collecting objects as you go. (Help students identify those objects which should only be observed and those which could be collected.)

· Invite each student to bring a special object to school, eg feather, bird’s nest, stone, shell. Use these as the basis for ‘show and tell’. Students could also write about their objects and make a class book of ‘creation collections’. 

· Develop a display around the five senses, eg scented leaves and herbs for smelling; bark, gumnuts and stones for touching; shells and/or environmental music for listening; fruit and vegetables for tasting; brightly coloured flowers for seeing. (1b)

MY FAVOURITE PLACE
Students share photographs and information about their favourite places in the natural 
environment. Make a class mural or display of this information. (1a,1b,1c)

VISIT TO NATURAL SETTING
Visit a natural setting in the local environment, such as the beach, hills, river, rainforest, a park. Students identify and reflect on the beauty of the setting. This could be a day- or night-time activity. (1a,1b,1c)

VIDEO OF CREATION
Show a video about an aspect of the natural environment, eg wildlife, which would assist the students to become more aware of the beauty, diversity and goodness of God’s creation. (1a,1b,1c)

PAINTINGS OF THE NATURAL ENVIRONMENT
Examine prints of famous paintings from art books or calendars, or photographs which illustrate the beauty of the natural environment. (1b,1c)

VASTNESS OF THE UNIVERSE 
Share a book which challenges the students to think about the vastness of the universe, eg the picture book My Place in Space by Hirst and Hirst. Discuss some of the amazing facts in this story. Students record their own ‘place in space’. (1b,1c)

CREATION PSALMS/POEMS
Students choose a psalm or poem which describes the beauty of the natural environment. They paint, draw, write or make a model of their interpretation of the description. (1b,1c)

THE STORY OF CREATION
Play some meditation music, eg Haydn’s Creation. Students close their eyes and make themselves comfortable. Read Genesis 1:1–2:4 slowly, encouraging the students to visualise the story as you read. 

Students paint their response to the creation story using paint and crayons. Play the music again as the students paint. Discuss the students’ artwork and what the students think is the message of the Genesis creation story.  (1a)

CREATION STORY PICTURE BOOKS
   Examine picture books that retell the Genesis    

   account of creation. Discuss ways the authors 
and illustrators have interpreted the Bible story. Students work in groups to list the features of each story. Compare the text of the picture books with Genesis 1:1–2:4.  (1a)

EXAMINE NATURE
Students bring to school, or find in the schoolyard, a small natural object that interests them. They study the objects using magnifying glasses, and draw or photograph the object to show it in great detail.

Share the drawings or photographs and discuss what the students observed: What amazes or interests you about the object? 

Read Psalm 104 or Job 38. Discuss: What does the passage say about the natural world? (1b)

BEAUTIFUL EARTH
Students view a video or slide presentation prepared by the teacher with the theme ‘Our Beautiful Earth’. The presentation could have appropriate musical accompaniment, eg Vivaldi’s Four Seasons or Michael Jackson’s Earth Song or Louis Armstrong’s What A Wonderful World. Include in the presentation images that show the vastness and intricacy of the universe. 

Students individually record thoughts about the universe as they view the presentation.  (1b)

SEEING GOD
Read a poem about seeing God in nature, eg The Man Who Saw from Australian Images by Aub Podlich.

Discuss: What does it mean that God can be seen in creation? Students may share experiences of being in natural environments and feeling a sense of wonder. 

Visit a place in the school or local community where students can sit with nature. Ask the students to meditate in the setting and write their thoughts.  (1b)

CREATION AND CREATOR
Students create something beautiful / amazing / interesting, or examine something they have previously created. Discuss: 

· What is the relationship between the creation and the creator?

· What do the creations reveal about the creator? (1a,1b)

GOD EXISTS IN THE WORLD  Students make lists of reasons people may have for agreeing or disagreeing with the statement, ‘God exists in the world’, eg the starving children in the world are evidence against this, 
the beauty of a butterfly is evidence in agreement.  (1b,1c)
WHAT IS ‘GOOD’?
Students individually respond to the statement: ‘God’s creation is good’. As a class discuss the students’ responses. 

Students use pictures from geographic and conservation magazines to design a collage of things they would consider to be ‘good’ in the world. Discuss the collages and why students consider things to be ‘good’.  (1c)

HOW DID IT ALL BEGIN?
Brainstorm responses to the following questions: 

· How was the world made? 

· Where did people come from? 

· Who made the plants and animals?

Students create a concept map of their ideas at this stage. (1d)

BE CREATIVE
Supply cardboard, scissors, glue. Students make a cube. Alternatively, give students clay or plasticine and ask them to mould it into the shape of an animal. Discuss:

· Did the cube/animal materialise of its own accord? 

· Does everyone take the same amount of time?

· Did everyone go about the same process? 

Relate this to the creation of the world. What is most important:

· how something is created?

· who created it?

· what is created?  (1a)

BEGINNINGS
Students write, draw, tell, or mime the story of a beginning. They choose a beginning in their life, eg a new school year, learning to surf or to ride a bike. They decide what was important about that beginning and make this the theme of their story. (1a)
OUR SCHOOL’S BEGINNING
Students prepare a presentation about the school’s beginning designed for students of the 21st century. In small groups, students research school records. They may also interview founding parents, teachers or students, read the first school magazine etc. 

Students determine the most important message they want their story to impart. Presentation can be in the form of drama, art, short story, other. (1a)

GOD CREATED
Students read Genesis 1. Then they

a. draw a flow chart to illustrate the order in which things were created;

b. retell the story of creation in their own words;

c. map out the parallel between God’s creating on the first three days and on days four to six.

  Now read Genesis 2. Discuss:

· How is this story different from the one read in Genesis 1?

· What added information does this story give?

· What different purpose might each story serve?

Teachers can refer to Bible commentaries such as Genesis by JTE Renner for background information on this topic.  (1a,2a)

NATURE VIDEO
View a video which highlights the complexity, interdependence and delicate balance of nature. Discuss:

· How does this support the idea that the universe is the result of a creator rather than of chance?

· Does what you see support the biblical idea that the world was created in an orderly and methodical fashion? (1a,2a)

OTHER POINTS OF VIEW
Students research other belief systems (Buddhism, Hinduism, Aboriginal spirituality, humanism) to find out how their care of the environment is related to their beliefs about God, people and the environment (see Teacher Resource Sheet [TRS] D1/EXTRA). Students record their findings in two columns Beliefs, Practices. 

For each religion studied, students discuss:

1.  the purpose the earth serves 

2.  the relationship of human beings to the rest of creation. Are people seen as owners, caretakers, or something else? 

3.  to whom people have to give an account of their treatment of the earth

4.  the questions followers of the religions would ask a developer who wants to build a new estate

5.  the ideas the religions would contribute to a local government seeking to turn poor slum areas into attractive liveable areas.

Continue by investigating the relationship between what Christians believe and their attitude to the environment. Compare Christian beliefs and practices with other belief systems.  (1a,3b)

WHAT DOES AN ANGEL LOOK LIKE?
Students draw their own perception of an angel. Then they find artists’ representations of angels (see popular material, eg videos, advertisements). 

Students create a word web of the understanding of angels which comes from these images. Compare this with their own perception. Discuss: To what degree have these images shaped our understanding of angels? 

Then compare these understandings with biblical material. Use a Bible concordance to find references to angels.  (1b)

GLOSSARY
Select key words from the unit, eg creation, nature, evolution, science, religion, spiritual, protector. Ask students to write their own definition of the words. After the unit they can then evaluate their initial understanding.  (1a,1b,1c,2c)

ARE THEY REAL?
Christians believe that God made ‘all things — visible and invisible’. Students may have questions about ghosts etc. Stories of demons, witches, devils, vampires, ghosts and wicked spirits are present in most cultures. Students can investigate this topic in many areas, eg:

· read folk tales 

· investigate the witch trials of the Middle Ages 

· read stories of haunted places 

· find present-day references to the supernatural, eg horoscopes, Wicca movement

· find artists’ impressions of devils, spirits 

· view portions of a film such as Ghost. 

Explore references to demons and forces of darkness in the gospels. Find out:

· whether they are to be seen as real or figments of people’s imagination;  

· what is believed about the power these ‘creatures’ possess;

· where they come from;

· if they are a threat to people; 

· what can be done to keep them under control.  (1b)

BRAINSTORM
Brainstorm the question: ‘Where does everything come from?’ Students survey other members of the school, their families and the local community to see how people respond to the question. Students analyse the responses.

· Does the response give a scientific explanation?

· Is the response what society generally thinks?

· Is the response a religious explanation?

· Is the response a personal opinion? 

Go on to discuss the different role science and religion have in explaining and understanding stories of creation.  (1c)

SCIENTIFIC THEORIES
Invite a science teacher to speak on the scientific understanding of creation and to outline the various scientific theories about the origin of the universe.  (1c)

OTHER CREATION STORIES
Read several creation stories from other cultures and religions. Compare how these stories answer people’s questions about how the world began, who created it, where people come from, what our purpose is in life. Go on to compare these stories with the biblical stories of creation.  (1a,1c)

DEVELOPMENT ACTIVITIES

THE CREATION STORY
Select from the following approaches to tell the story of creation:

· Illustrate the story on an old window blind or a long piece of paper. Unroll as you progressively tell the story.

· Use a felt or magnet board and add illustrations of the story as you tell it.

· Use an OHP. Begin with a black screen, and add light, followed by illustrations made from coloured cellophane paper.

· Build up a three-dimensional scene in the sand tray as you tell the story. Cover everything with a black cloth to begin with, use a torch to illustrate the light, and add plastic animals, birds etc to the scene as you go. 

· Play environmental music softly in the background as you tell the story.

· Show a video of the creation story. (1a)

A BOOK COLLECTION
Make a collection of children’s Bibles or Bible story books which tell the creation story. Use them for quiet reading in the classroom, and encourage students to take books of an appropriate level for home reading. (1a)

WORD OR PICTURE CARDS
Make cards on which you or the students write, draw or paste pictures of things that God gives. Challenge students to see how many different things they can suggest. 

Use these for sorting in different ways, eg large, small, natural, manufactured, living, non-living etc, and then display them on the wall or stapled and hung on streamers.(1b)

FACTS ABOUT CREATION
Make a non-fiction book about things in creation. Include specific references to God as Creator in the text, eg ‘Did you know God made animals that can change the way they look? A chameleon can . . .’  (1b)

COMPUTER PROGRAMS
Use programs which will help young students investigate the natural environment (see Recommended Resources menu). (1b)

OBJECTS FROM THE CREATION DISPLAY
(See Introductory Activities.) Investigate in detail objects from a display of natural objects. Choose from the following activities: 

· Sort into categories, eg living, non-living; large, small etc. 

· Use magnifying glasses to observe details.

· Look for patterns in leaves, shells, flowers.

· Develop a thankyou prayer or litany around the objects. Use this in class worship, eg ‘God made rocks that shine and sparkle. . . Thank you God’. (1b)

EXPLORE THE CREATION STORY
Select from the following activities to develop students’ understanding of the story:

· Make a class ‘sound scape’ of the story. As you tell the story, the students add appropriate sound effects with instruments or voices. Tape the story and sound scape and make it available for students to listen to at home.

· Students work in groups and present the creation story in one of these ways:

drama, dance or mime;

using a picture book and presenting it as readers theatre;

making masks or props to use as you tell the story. 

· Rewrite the text in simplified form, illustrate, and make it into a class book, eg big book, accordion-fold book, flip book, pop-up book, alphabet book. Share your book with another class, the whole school or parents.

· Make your own video of creation. Either, use a video camera and go outside to film elements of creation or illustrate the creation story on a long piece of paper to roll through a pretend ‘television’. Add a simple text that students can read. 
· Use a computer with a drawing program, eg Kid-Pix, and allow time for students to make their own creation picture/story on the computer.(1c)

STUDY PICTURE BOOKS
Make a collection of picture books about the story of creation. Study the illustrations to see how the artist has depicted the various aspects of creation. 

Choose one of these techniques to make your own class book of the story. (1a,1c)

BIBLICAL ACCOUNTS OF CREATION
Explore various accounts of creation and references to creation in the Bible, eg

Genesis 1:1 – 2:3

Genesis 2:4–7
Genesis 5:1,2

Psalm 104
Psalm 148

Job 37

Make a list of what these passages tell about creation and about God. (1a,1b,1c)

GOD CREATED
      Students underline all the words starting with ‘g’    

   in Genesis 1:1 – 2:4. Students discuss their findings. What do the common ‘g’ words emphasise about the creation story? 

Students role-play or write and present a summary of the story suitable for verse speaking, emphasising ‘God’ and ‘good’. (1a, 1b)

FASCINATING FACTS
Students investigate fascinating facts about an element of the natural environment, eg space, sea, rainforest. Record these facts on posters or in a big book. Students select appropriate Bible texts, eg from Psalm 8 or Psalm 148, to accompany the posters or big-book pages. (1a,1b,1c)
QUESTIONS ABOUT THE UNIVERSE
Make a class list of students’ questions about creation. Invite a pastor to discuss some of these issues with the students. (1,2,3)

POETRY
Students use various forms of poetry, such as concrete or shape, cinquain, haiku, or free verse, to describe the natural environment, God’s involvement in it and/or concerns about it. (1,2,3)

ANIMALS AND PLANTS IN BIBLE TIMES
Students research and present information about the kinds of animals and plants mentioned in the Bible. Investigate any special uses made of these plants and animals in Bible times, eg medicine, work. (1b)

CHORAL READING OF PSALMS
Involve students in choral reading of psalms with a creation theme. Students use these psalms as models for writing and presenting their own psalms. Students could consider
ways of integrating music, creative dance or drama with their psalms. (1,2,3)

STORY OF CREATION
Students read Genesis 1:1 – 2:4 and Genesis 2:5–25. They use Bible handbooks and Bible encyclopaedias to help them explore the Bible’s messages about creation. Students record responses to:

· In what ways is the Genesis account more than ‘just a nice story’?

· What is the message of the Genesis accounts? (1a)

GOD, THE CREATOR
Use a Bible concordance to find references to God the Creator. Divide the readings among students, who investigate these references and report back to the class. As a class, compile a list of the Bible’s teachings about God as the Creator. Discuss: 

· What does the Bible teach about the creation of   

    the universe? 

· What information does the Bible not include  

    about the creation of the universe?

· What does the Bible teach about God the Creator? (1a)

MAKER OF HEAVEN AND EARTH
Use Luther’s explanation of the first part of the Apostles’ Creed in the Large Catechism to explore what Lutherans believe about God the Creator. Students list what Lutherans believe about the Creator and creation on a chart.

Students interview ministers of different Christian denominations to investigate what other denominations believe about God the creator and the universe. Students record the information on comparative charts. As a class discuss the common beliefs of Christians and those beliefs which differ. Students list what they believe about God the creator and the universe. (1a,1c,2c)

VAST AND MINUTE
Students investigate some vast aspects of the universe, eg the solar system and the size of the universe, and some minute details of the universe, eg antennae, fine hairs on legs, etc. 

Students record their investigation on a display with photos, information and comments.

Students work with a partner to read and reflect on:

Job 37: 4–14
Job 38:2 – 39:30

Psalm 104
Psalm 136:1–9

Psalm 148
Isaiah 40:21–28

Students discuss and record responses to:

· What does the Bible reveal about the universe?

· What does the complexity of the universe reveal about God? 

Students write their own psalms or reflections on the vast and minute aspects of the universe. (1b)

GOD’S CREATION IS GOOD
Students study the Genesis 1:1 – 2:4 account of creation in different versions of the Bible. Students list the different translations of God’s comment on his creation, eg ‘It was good’. 

Students create word pictures and drawings of the images created in their minds from the Bible story. Compare these images with pictures of today’s world (include positive and negative images). Discuss: Is God’s creation good? Why or why not? 

Investigate Psalm 16:1,2; James 1:17 to explore ways Christians can view the world. Students interview the local pastor to explore why Christians believe the universe is ‘good’ while there is much evidence to the contrary. Students include the information in a poster entitled: God’s creation is good. (1c)

THEORIES OF THE ORIGIN OF THE UNIVERSE
Students define the term ‘theory’. Tell students of the current theories of the origin of the universe, the ‘Big Bang’ theory and the theory of evolution. Research the theories in encyclopaedias, on the Internet and in non-fiction texts. Students summarise the key features of the different theories. Discuss: 

· What questions does each theory attempt to   

     answer?

· What questions remain unanswered by the 
     theories? 

Read Genesis 1 and 2 to explore what the Bible reveals about the creation of the universe. Students discuss and record: 

· What do you think God wants people to know about the beginning of the universe?

· Does the Bible support a specific theory of the beginning of the universe? Why or why not? 

Students research Christian beliefs about the origin of the universe using Christian reference texts. (See Resources Menu). Students design an informative booklet entitled ‘The Origin of the Universe’. (1a,1d)

INTERPRETATIONS OF GENESIS
Students interview Christians in the school community and read Christian reference texts to explore the different ways Christians interpret the Bible’s account of creation. Students use the investigation to respond to this statement: 

The Christian faith should not be hinged on an understanding of how God created the earth. The Bible is not a science manual. The Christian faith is about a belief in a God who created the universe and continues to love and care for it.  

Students present their findings to the class in a brief oral report. (1a,1d)

GENESIS STORIES
Students read the two creation stories in the book of Genesis 1:1 – 2:4a and 2:4b–25. They draw and label diagrams of the important principles to be found in the two stories. They consider the following questions to help them. 

· What does each story reveal about God? 

· What is the process of creation? 

· What is the purpose of creation? 

· What is the relationship 

between God and his creation?

between God and human beings?

between human beings and creation?

The commentary Genesis by JTE Renner is a helpful resource for teachers.  (1a,2a,3a,3b,3c)

ANOTHER APPROACH
(for students who have little knowledge of the Bible and Christian belief)

Give students the six statements on Teacher Resource Sheet (TRS) D1/2a,b,c as a summary of Christian teaching on creation. Read the first three chapters of Genesis. Identify where the summarised belief is to be found in Genesis. Refer to appropriate sections of Ephesians 1 and 2 to further explain Statement 6. (1a,2a,3a,3b,3c)

ANGELS IN THE BIBLE
Research biblical teaching on the existence of a spiritual world. Divide the class into three groups. Each group investigates the Bible verses under one of the following headings:
· spiritual world/angels

Luke 2:8–14


Colossians 1:16


Hebrews 1:14)

· work of angels

Psalm 91:11


Psalm 103:20,21


Matthew 24:31)

· evil angels / devils

Ephesians 6:12


1 Peter 5:8


Jude 6
Students could consult Bible concordances for further references. Findings are summarised and shared with the class.  (1b)

JESUS VERSUS SATAN
Students investigate instances recorded in the gospels when Jesus confronted Satan: 

· the temptation in the wilderness

Luke 4:1–13

· Jesus exorcising demons from people

Mark 1:21–28

Mark 5:1–20

· Peter getting in the way of Jesus’ mission

Mark 8:31–33

Discuss:

· What is Satan’s chief purpose? 

· How does Jesus respond to Satan?

· Is Satan to be feared?

Using Bible concordances students investigate other references to Satan in the Bible. What clues does the biblical research give for questions such as:

· How did Satan originate?

· If God is so powerful, why doesn’t he eliminate Satan?  (1b, 2c)

SCIENCE VERSUS RELIGION?
Students find a definition of ‘science’ and a definition of ‘religion’. 

Chart the questions which science deals with and the questions religion deals with.

Discuss: 

· What problems arise when the Bible is treated as a scientific journal?

· What problems arise when science becomes the only avenue for understanding the world? 

· What beliefs about the world do science and Christianity share? 

· Can one prove scientifically that God exists? 

If not, which is invalidated: science? God? neither? 

A Guide to Science and Belief by M Poole (Lion Publishing) is a useful resource.  (1c)

UNDERSTANDING LANGUAGE
Science and religion each use their own language, eg metaphors, models and symbols, to communicate meaning about concepts. Students examine two examples: 

a. Robert Boyle compared God and the creation of the world to a clockmaker and a clock.

b. In science atoms are compared with the solar system. 

Students express what meaning is communicated to them through each of these metaphors about God and creation. They determine the usefulness and limitations of using metaphors, models and symbols.

Students compare a scientific story of creation, (eg the ’Big Bang’ theory) with the creation story in Psalm 104. They identify the different use of language and what meaning is conveyed. 

Discuss the role of context, purpose, form and audience in telling the above stories.

Students discuss what problems surface when the creation stories in the Bible are either read literally or dismissed as imaginative writing.  (1c)

RESPONSE ACTIVITIES

CREATION AND WORSHIP
Make your worship centre into a creation corner. Ask students for suggestions of what they could do, and involve students wherever possible. Depending on the age of your students, they could:

· paint a large backdrop

· make banners

· arrange objects for a visual display

· copy appropriate Bible verses

· write prayers or simple litanies for use in   

     worship

· make a list of favourite songs with a creation   

     theme. (1c)

ENVIRONMENTAL MUSIC
Play different types of environmental music, asking students what each section reminds them of and encouraging students to imagine parts of the natural world while they listen. Use this music as an opportunity for expression through movement, dance or painting. (1c)

CREATION CELEBRATION
Plan a creation celebration as a culmination to the unit. Where possible involve students in the planning, keeping the focus on a celebration of God’s wonderful world. Include activities like nature treasure hunts, a picnic lunch and games outside. (1c)

MURAL
Make a mural or other display which summarises and reviews what has been learnt in the unit. Choose from the following options:

· Choose a theme for the display, eg the colours of creation; experiencing creation through the senses; using natural resources that God has given.

· Paint a creation mural directly onto an old window blind, an outside wall or lockers.

· Make small ‘creation’ sand trays in the lids of plastic containers and add leaves, stones, flowers etc to make a creation scene. Alternatively, make the whole sand tray or sandpit into a ‘mini-world’. (1c)

JOY OF CREATION
Use pressed flowers or leaves to make cards, or make bunches of fresh flowers to give to others and to share with them the joy children find in the natural world. (1c)

GREETING CARDS
Students collect greeting cards which illustrate the beauty of the natural environment. Students design and make their own cards with a ‘creation’ theme. Include either a relevant verse or psalm from the Bible, or a prayer, psalm, or poem written by the students. (1a,1b,1c)

ART EXHIBITION
The class prepares and presents its own art exhibition with a focus on biblical accounts of creation, reflections on the natural environment, God’s relationship with the natural environment, and/or responsible management of the environment. (1,2,3)

PAINTING CREATION
Make sure students are familiar with a biblical 
account of creation. Slowly retell the creation 
story or read a psalm describing creation, eg 
Psalm 148, while students draw or paint a 
response to the text. Consider playing 
‘environmental’ music in the background.   

(1,2,3)

CREATIVE DANCE
Students plan and present a drama or dance which depicts the phases or diversity of creation. (1a, 1b)

VISUAL PRESENTATION
Plan a visual presentation which could be used for a class or school devotion. Include overhead transparencies, slides or banners, music, psalms, songs reflecting on the beauty and goodness of God’s creation. (1a,1b,1c)

SCHOOL CELEBRATION
Plan a ‘God’s Beautiful World Day’. Students plan a day for the school community to celebrate God’s beautiful creation. It may begin and/or end with school worship.  (1a,1b,1c)

MY STORY OF CREATION
Students write and illustrate a picture book that retells the creation story from Genesis 1. 

In preparation, students discuss in groups the major emphasis of their picture books. Students study models of other creation story books to consider the language, point of view, audience, layout, illustrations etc.  (1a)

A CURRENT AFFAIRS PROGRAM
Students prepare and present an interview that might be screened on a current affairs program or talk show that deals with issues related to the origin of the universe. Students work in groups to prepare the interviews, using their research to develop the scripts. Students could video tape the interviews. (1a, 1d)

MUSIC AND DANCE SEQUENCE
Students compose a musical score and/or dance sequence to retell the Genesis story of creation. Students consider the message they wish to present through the music and dance. Students present the sequence to the school as part of school worship on ‘God created the universe’, or to another audience in a live or videotaped performance.  (1a,1b,1c)

UNIVERSE DISPLAY
Students create a display for the school office or foyer. They use photos and pictures of aspects of the natural world to create a display showing both the vastness and the intricacy of the universe. Incorporate appropriate Bible texts in the display.  (1a,1b,1c)

CREATION WALK
Students plan a ‘creation walk’ for students of a younger class. The walk (in the school or local area) must highlight the natural beauty of the universe. Students choose special places where the class stops and participates in an activity or reflects on the natural surroundings. Students share what they have learnt about God and the universe during the walk.  (1a,1b,1c)

QUESTIONS AND ANSWERS
Students write a non-fiction book containing questions and answers about the creation of the universe. The book includes information about 

· the purpose of the Genesis account of creation;

· the different ways Christians interpret the  Genesis account;

·  theories of creation; 

· Christian attitudes towards theories of creation.  (1a,1c,1d)
BANNERS
Students create a series of banners to depict the creation story in Genesis 1, using pictures, photos taken of the local area, paint, varied fabric, wool etc. The banners should reflect the important truths about creation the writer of Genesis 1 wished to convey. Students find an appropriate place in the school to hang the banners.  (1a) 
MIME
Students create and present a mime which illustrates the temptations people struggle with when it comes to caring for the environment. Symbolic use of props and colour can support students’ ideas. 

During the creating and rehearsal time students write some personal reflections in their journals, exploring their attitudes and struggles with the issues they are seeking to portray to an audience.  (1b,2c)

DEBATE
Conduct a debate, either in the conventional manner or as an open forum, in which students present their position and answer any questions put to them by the audience. Invite another class to be the audience. Some suggestions for topics:

· You can’t believe in God if you believe in   

     evolution

· Science and religion are at loggerheads.

To prepare for the debate, students 

· write their initial response to their topic; then

· research the relevant areas 

· discuss

· come to a conclusion which they can argue and validate with a range of data

· rehearse their delivery.  (1c)

	2
	GOD TAKES CARE OF HIS CREATION


INTRODUCTORY ACTIVITIES

OBSERVE A LIVING OBJECT
The teacher brings an item such as a plant, bird or small animal to the classroom. Talk about the needs of living things and how care is provided, either through natural means or by people. (2a)

OBSERVE THE WORLD OUTSIDE
Take students outside to enjoy and absorb some elements of creation, eg the warmth of the sun, the smell of leaves, the sound of birds.

Older students could identify natural elements of creation that are essential for people’s survival, eg, water, light, soil, air. (2b)

WHAT’S FOR LUNCH?
Use the students’ lunches as an example of the many things God gives. 

Point younger students to God as the one who cares for us and gives us all we need. Older students can identify the source of the food, eg which products are made from milk, flour etc. (2b)

SHOW A VIDEO
Select a video which introduces students to the wonders of creation, eg the survival of animals in the wild, the unique features of plants, animals or insects.

Share simple Bible verses from the Psalms which talk about God’s creative work or his care for all that he has made. (2a,2c)

CARING CONCEPT MAP
Students identify the people who provide for them and who protect them. Students make a concept map which identifies the people in their life who care for and protect them, and the ways they do this, eg friends who listen, doctors who care for health. 

Students then identify those people or things in creation which they themselves provide for and protect. Students make a second concept map

which identifies the things in creation they care for and how they do this, eg feeding pets, watering garden, encouraging friends. (2a,3c)

ANGELS IN ART
Artists have tried various ways of depicting angels. Use art reprints or illustrations from a children’s Bible to show some of these. Identify the roles of angels from these pictures. (2a)

LIVING CREATURES AND HABITAT
Students choose a living creature to investigate, eg a frog. If possible, they observe it in its natural environment or research information about its habitat. They identify those elements it needs to survive. (2b)

LAWS FOR LIFE
Students discuss: 

· What are some of the laws that govern the way we live in Australia? 

· What are the benefits of the laws? 

· Who created the laws that govern Australia? 

· What are some of the laws that govern nature? 

· What do the laws of nature do?

· Who created the laws of nature? 

Brainstorm a list of ‘Laws of nature’. Read Job 38:1–41. Students discuss and record responses to: What does the Bible suggest about the laws of nature? What relationship does God have with his creation? (2a)

INTERDEPENDENT
Students set up a display showing the relationships that exist between various elements of the natural environment, eg the tree provides a home for the bird > the bird eats the fish > the fish lives in the water > the water supplies drink for the kangaroo. They may use a combination of pictures, string and labels to create the display. 

Consider what happens when one of the things is withdrawn from the chain by tracing the string back to all the inter-related items.  (2a)

SCIENCE AND TECHNOLOGY
Students brainstorm a list of scientific discoveries and technological developments that have occurred in their lifetime. Discuss:

· What have scientific discoveries helped people know or understand about the world?

· How could scientific knowledge be used to take care of the world? 

· In what ways could technology be used to preserve and protect the environment?

· Do you think science and technology are a part of God’s creation? Why or why not? (2b)

SCIENCE AND TECHNOLOGY:
BLESSING OR CURSE ?
View the movie Jurassic Park or read newspaper articles relating to issues of cloning. Discuss: 

· What are some of the ways human creative ability has been used for good? 

· What responsibilities do scientists have?

· Is scientific and technological advancement part of God’s creation? Why or why not? (2b)

WHO HAS CONTROL?
Write ’The universe is out of control.’ On the board. Ask students to write individual responses in agreement or disagreement with the statement. Students must cite evidence to support their position, eg agree: environmental destruction; disagree: harmony of ecosystems. 

Share the responses. Discuss: What do Christians believe about the state of the world? (2c)

WONDERFUL NATURE
Find posters/ pictures which illustrate the wonder, grandeur, complexity and diversity of nature. Students create a bank of words which reflects their feelings about and assessment of nature.

Discuss: In what ways do the complexity, diversity and beauty of nature support the Christian beliefs about

· God’s greatness and goodness? 

· God’s power and wisdom? 

· God as provider and carer?

· God as the protector of life?  (1a,2a)

A DELICATE BALANCE
Discuss what is meant by an ecosystem. The library or science department may have a chart illustrating the relationships within an ecosystem and their significance for its survival. 

Imagine what would happen if natural laws did not operate in a regular fashion, eg:

· What would happen if gravity were switched on and off?

· What would happen if protons and electrons did not behave in a predictable manner?

· What if stone turned to liquid and then back to stone at random intervals? 

Students reflect on what this reveals about the creator of the universe. They then compare their reflections with the psalmists’ conclusions about the creator, eg Psalm 8, 65, 104.  (2a, 2b)

TOTALLY DEPENDENT
Students list ways in which they are dependent on nature for their daily living. What difference can this understanding make to their attitude to life? 

Go on to investigate what the Bible teaches about human responsibility and care for creation.  (2b,3a,3c,3d)

WHO IS IN CONTROL?
Students cut out headlines from daily newspapers and glue them onto a large sheet of paper. Discuss the situations represented by the headlines: ‘Who is in control?’ 

Students give examples of what is recognised in society as power.

· What role does power play in our society?

· What problems are associated with power?

· What image of God is created when you apply society’s definition of power to God?

Contrast this image of God with the New Testament idea of God’s power:


1 Corinthians 1:26–30


Luke 4:16–21
Go on to imagine what different stories might feature in the news if people acknowledged God as the owner of creation.  (2c)

DISASTERS
Brainstorm examples of disasters. Then analyse the examples:

· In what ways are all disasters similar? 

· What has caused them? 

· Which are natural and which are caused by human beings?

· In what way are natural disasters and disasters caused by humans different?

What ‘belief’ problems do disasters (natural and caused by humans) raise 

· for people who believe in God? 

· for people who don’t believe in God? (2c)

PRECIOUS POSSESSIONS
Students identify their three most precious possessions. Students could even bring these to the class. In small groups students share

· how they take care of their possessions;

· how they would feel 


if they damaged one of these items;


if someone else damaged one of the items;


if the damage was the result of a deliberate action on the part of another person;

· what action they would take against the person who damaged their prized possession; 

· what a person would have to do to prevent possessions from ever being damaged. 

(This activity can be adapted to talking about pets.) 

Go on to explore how God responds to abuse of his creation. See 
Leviticus 25:1–12
Deuteronomy 28:38–42
Psalm 51:5–10


Isaiah 24:1–6
Amos 4:1–9
Amos 9:13–15.  (2b,2c)

DEVELOPMENT ACTIVITIES

Many of the suggestions below are directly related to Science and Environmental Studies. While this provides an ideal opportunity to integrate Christian Studies with other curriculum areas, it is important that the teacher helps students make links between learning about creation and God the Creator. You can do this in an incidental way by the language you use, eg God’s world is so amazing. As appropriate, include prayers and songs of thanks and praise for the world God made. 
LIFE CYCLES
Investigate how God sustains creation. Study a cycle within nature, eg seeds, frogs, butterfly. (2a)

USING NATURAL RESOURCES
Choose a natural resource, eg water or plants, and investigate the many ways it is used in people’s lives. (2b)

NATURAL AND MANUFACTURED
Make a display of objects and either classify them as natural resources and manufactured items, or display one natural resource and products manufactured from it. (2b) 

NATURAL RESOURCES IN CRAFT
Invite a crafts-person to speak to your students and to show them how they use a natural resource in their craft, eg spinning, weaving, pottery. (2b) 
INDIGENOUS AUSTRALIANS
Invite an Indigenous Australian to talk to your class about ways the natural environment was used in traditional living. (2b)
NEED AND WANT
(Use with older BAND A students.)  Ask students to list/draw as many things as they can that people need. Use these suggestions as a starting point to help students identify that there can be a difference between things people need and things people want. Help students recognise that God gives much more than we need. (2b)

GOD CARES FOR ANIMALS
(Use with younger BAND A students.)  Show pictures of various animals. Students identify what God provides for each one, eg seeds or 
insects for birds, grass for cows etc. This could form the basis of a mural entitled ‘God cares’. 

GOD CARES FOR CREATION
(Use with older BAND A students.)  Read a simplified version of Psalm 104:10–23 to your students. Use this to begin talking about the many ways that God cares for creation. Students add their suggestions of other ways that God cares for creation. Record these in books, as paintings, or on a mural. (2c)

BIBLE REFERENCES TO GOD’S CARE
Compile a list of Bible stories or biblical references which tell about God’s care for creation, eg Matthew 6:26–30; Matthew 10:29,30; Psalm 145:15,16. (2a,2b) 
CHRISTIAN SONGS AND HYMNS
Students explore Christian songs and hymns which have messages about creation. They choose favourite songs and give reasons for their choices. Students write their own songs which give an important message about creation. (1,2,3)

APOSTLES’ CREED
Investigate the first part of the Apostles’ Creed and What this means for us from Luther’s Small Catechism. Write and illustrate an individual or whole-class version of What this means for us. (2a,2c)

ANGELS
Research in the Bible references to angels — their role and place in creation. Identify biblical examples in which angels protected people. For further information about angels, see TRS B1/2. (2a,2c)

FOOD CHAINS
Look at resources which explain simple food chains, eg the book Thank You for a Loaf of Bread (Smeltzer). Students create displays, books, models or charts which explain other food or production chains tracing the products back to their source. (2a)

ECOSYSTEMS
Investigate ways creation is sustained via the laws of nature, eg ecosystems. Illustrate or make models of various ecosystems. (2b)

WHO IS IN CONTROL?
Identify the motivation Christians have to care for creation and their attitudes towards environmental concerns. Discuss biblical references to God’s control of the universe, eg Matthew 5:45; Mark 4:35–41; Psalm 104, and how these ideas influence the attitudes of Christians towards the future of the world. (2a,2c)

GLOBAL MEAL SIMULATION
Students experience the inequity of availability of food in the world. By some random, equitable means, divide the class into three groups, all the same size. Each group is assigned to a different meal table.

Table One is attractively set with more food and drink than is needed.

Table Two has a paper plate, a spoon and a cup for each student and just enough basic food and drink.

‘Table’ Three  consist of no table, just a small pot of rice and a container of water.

After the meal, discuss:

· How do you feel about what we have just experienced?

· How does this experience relate to real situations around the world?

· What are the possible reasons for this situation in the world? (2a,3)

FAMINE IN THE WORLD
Invite a speaker from Lutheran World Service or World Vision to talk about areas in the world experiencing famine. Investigate reasons for the lack of food. Look at what the Bible says about how people should deal with such issues, eg Matthew 25:34–40. (2a,3)

NATURE’S INTERDEPENDENCE
Students study an ecosystem based on native Australian species, eg What does a tree frog need to survive? What other species depend on tree frogs for their survival? Students prepare a written report or illustration of the relationships among living things in the ecosystems. Discuss: 

· What is the function of ecosystems? 

· Why do you think nature is organised with interdependent species?

Christians believe that God created natural systems as a means of caring for creation. Explore Bible readings (see Bible Reference Menu) which describe the relationship God has with creation.  (2a)

SCIENCE
Students choose a scientific discovery that protects or preserves the environment to investigate and report on to the class, eg the discovery of germs and penicillin, understanding what causes the destruction of the ozone layer. Students list the ways in which the scientific discovery can be used to protect and preserve life. 

In Luther’s explanation of the first part of the Apostles’ Creed he states that God has created me and everything that exists and takes of me.

Discuss as a class what this might mean in relation to their investigation of scientific discoveries. Lead students to understand that God actively involves people in the protection and preservation of the universe and that scientific discovery is a part of his ongoing care. (2b)

HUMAN CREATIVITY
Christians believe that God has made people in his image and that part of this image is the ability to create. Explore ways people use the gift of creativity to develop new technologies. Investigate technology that works to preserve God’s creation.  (2b)
GOD CARES FOR THE EARTH
Investigate God’s relationship with creation. Read 

Psalm 139:1–6

Matthew 6:26–34
Matthew 10:29–31

Colossians 1:15
Hebrews 1:2. 

Students make a comparative list of teachings of the Bible and the implications of the teachings for the way people live.  (2c) 

PSALM 65
Students read Psalm 65 and underline what God does in each verse. Consider:

· For what is God responsible? 

· What does this psalm tell us about God’s continued care?

· According to the writer, what contribution have people made to the good things they enjoy?

· What is your contribution to the many good things you enjoy daily?  (2a)
CREED
Read Luther’s explanation of the first part of the Apostles’ Creed. Friedemann Hebart’s translation of Luther’s Large Catechism is very readable. Consider Luther’s understanding of:

· God’s care

· God’s mercy, and 

· human responsibility.  (2b,3a)

GOD’S GRACE
There are many Bible passages which provide Christians with an approach to life and its varying circumstances. Students investigate the suggested texts and select key phrases to write as mottoes on bumper stickers or posters. 

Psalm 37:1–11
Daniel 3:16–18
Romans 8:28–39
2 Corinthians 4:6–15
Ephesians 6:10–18  (2b)
CREATION AT PEACE
Christians believe that when the relationship between Adam and Eve was broken through their disobedience, there was a flow-on to the rest of creation. Christians also believe that the reconciliation between God and people effected through Jesus embraces all of creation. 

Genesis 7:1–10


Psalm 98:7–9
Isaiah 11:1–9

Romans 8:18–22
Ephesians 1:3–10

Revelation 21:1–5

Brainstorm how people’s broken relationships with one another impact on creation, eg defoliation through chemical warfare, effect of overuse of resources. Students explore how being in harmony with God affects a person’s approach to the rest of creation. Brainstorm ways a Christian school can bring God’s grace to its environment.  (2b,3b)

BE HUMBLE
Read Deuteronomy 8. 

· How does God’s grace and goodness 
     express itself to the people of Israel?

· What are the people of Israel to remember? 

  Brainstorm instances when people’s pride   

  has led to hardship, suffering and loss.  
  (2b,2c)

WHAT DO YOU EXPECT OF GOD?
Students conduct a survey of what people expect of God in relation to the problems of the world today, eg hunger, poverty, crime, terminal illness. Collate the results of the survey and discuss: 

· What dilemmas might these expectations 
     present to God? 

· On what basis do you think God makes 
     decisions as to how he will respond to these       

 
  expectations?  (2b,2c)

DOMINOES
Stand a set of dominoes one behind the other. What happens when the first one is set in motion? This is a simple example of how one small action can set off a chain of events that has immense ramifications. What can be done to stop the chain reaction of the dominoes?

Some people’s response to the description of God as all-powerful and all-good is to expect God to intervene and avert disasters and suffering. 

· Students list ways some people expect God to intervene and discuss how God’s interference could affect the balance of the whole earth, eg in preventing an earthquake.

· Students find out about the natural laws at work in creation and identify what role they play in the sustaining and preservation of the universe. Discuss the implications of God choosing to operate within the limits of the natural laws he has created.

· Students explore how human beings are  

 
involved in the continued function and      

 
preservation of the universe. Discuss to  

 
 what degree God could intervene without  

  
taking away the gift of human freedom.

Peter Vardy’s The Puzzle of Evil is an excellent resource.  (2c)

RESPONSE ACTIVITIES

PHOTOGRAPHIC RECORD
Take your students outside to look for evidence of the growth cycle, eg new buds, seeds setting, leaves drying. Take photographs of these and display them on the wall or in an album. Add an appropriate text and title, eg God at work in our school grounds. (2a)
PSALMS
Choose appropriate selections from the psalms which acknowledge or praise God for creation. Simplify the wording of these, if necessary, and use them as a model for students to write their own psalms of praise. Display these, or collate and present in big book format.

Verses from the psalms can also be used as chants, set to rhythm and music, or as a basis for dance activities. (2c)

PRESENTATION
Select songs, rhymes and students’ work, and involve students in preparing a simple presentation using things they have done in the unit. Share this with an audience, eg school worship, assembly or another class. (2a,b,c)

PRAYER BOOKS
Students make a class book of prayers which thank God for what he provides for all people. (2a)

RICE-FOR-LUNCH DAY
Students organise a rice-for-lunch day for their class, or, with the cooperation of canteen management, for the whole school. Students donate the usual amount of money they would spend on a canteen lunch order, but are given only a bowl of rice. Money raised in this way can be used to support the work of an organisation involved in caring for people experiencing famine. (2a)

JUNIOR PRIMARY PICTURE BOOK
Students make a picture book suitable for a junior primary class. The book illustrates the ways God protects and provides for creation. Share books with junior primary students. (2a,2b,2c)

TRAVEL BROCHURE
Students design a travel brochure for ‘beautiful planet earth’. Students highlight the harmony and interdependence of the planet. Students

may include information about the designer of this beautiful destination.  (2a)

TECHNOLOGY AND SCIENCE DEBATE
After time for preparation of affirmative and negative points, students debate the statement: ‘Technology and science are the cause of the world’s problems’.  (2b)

SCULPT OR PAINT
Students create a sculpture or painting to show their thoughts about God’s relationship with the earth.  (2c)

GOD IS IN CONTROL
Students discuss ways young people feel about the earth and the issues confronting it. Students consider ways they could communicate the message of God’s control and care for the earth to people their age, eg pamphlet, song, video. Provide resources and an opportunity for students to present the message to people their age.  (2c)

CELEBRATE GOD’S GOODNESS
   Volunteers plan a worship service to celebrate      

God’s providence to people through his created world (see Teacher Resource Sheet D1/3 for suggestions).  (2a,2b)

CODE OF RESPECT  Students write a code of respect for the care of the school (consisting of 3–5 points) which can be promoted and displayed in each classroom.  (2a,2b,3c)

KEEPING IT BEAUTIFUL
Choose an area of the school your class can care for during the year. Design a roster for volunteers to water, weed, prune, pick up litter. See if you can grow flowers.  (2b,3c)

GOD CARES
Students write a journal reflection based on any of the following Bible passages:
Psalm 8:5–8
Psalm 24:1,2
 Romans 8:19–22,31,32
Ephesians 1:9,10

Ephesians 2:10

Students consider one or two points as the focus of their reflection, applying the Bible passage to their focus. Points of focus can be as follows:

· how nature is cared for

· the love and care they have been given during times of crisis or hardship

· the image of God the Bible passage presents 

· their responsibility regarding the rest of creation

· how God’s ownership of the world can be honoured.  (2b,2c,3a,3c,3d)

	3
	GOD WANTS PEOPLE TO TAKE CARE OF HIS CREATION


INTRODUCTORY ACTIVITIES

A REFLECTION ACTIVITY
Establish a reflective atmosphere by asking students to sit with eyes closed. Play music quietly in the background if you wish. Lead students to imagine that they are in a beautiful park, with trees, flowers, a river, animals etc. Then ask students what they would need to do to take care of such a place. (3a) 
CONTRASTING PICTURES
Show contrasting pictures of the natural environment: one well-cared for and the other spoilt by pollution. Talk about what each picture looks like, what it would feel like to be in each place, what sounds and smells would there be. (3b)

USE A PUPPET
Introduce a puppet to lead the students through activities designed to develop an understanding of care for the environment, eg a very messy puppet or one that is very eager to care for environment. (3b)
WALK AROUND THE SCHOOL
Take students either to observe and collect the litter that is left lying around or to observe the efforts that have been made to keep the grounds clean, to recycle, make compost etc. (3b)

NEWS OF ENVIRONMENTAL ACTION
Students search for newspaper articles which describe ways people are caring for the environment. They make a display and add new articles throughout the unit. (3b,3c)

A PERFECT WORLD
Students imagine what a perfect world would be like, eg perfect harmony between people and the environment. Students draw, write about or make a model of their ‘perfect’ world. (3a,3b)

ENVIRONMENTAL CONCERNS
Students list and discuss environmental issues they are concerned about. Discuss possible causes of these problems and the relationship between people and the problem. (3b)

ENVIRONMENTAL WALK
Take students on a walk around the local area. Ask students to identify areas of environmental concern which could become a class environment renewal project. (3c)

INDIGENOUS ART AND DREAMING
Invite an Indigenous Australian to share with students dreaming stories and art works which describe or illustrate the connection Indigenous Australians have with the natural environment and the respect they have for it. (3b,3c)

PEOPLE AND OTHER ANIMALS
Provide groups of students with a range of pictures of living creatures including people. Ask students to place them in order of importance. Students must explain their placings, particularly where they placed people.  (3a)
THE ENVIRONMENT
Students use dictionaries to reach a common understanding of terms such as ‘conservation’, ‘preservation’, ‘environment’. 

Students list the environmental issues they have heard about and sort them under headings. Students could prioritise the issues in order of concern to them.  (3a,3b,3c)

ENVIRONMENTAL ISSUES AND THE BIBLE
Ask the students:

· How long have people been concerned about environmental issues?

· Do you think the Bible contains information about the environment? Why?

Read Genesis 2:15; Leviticus 25:3,4 and Jeremiah 2:7 Students record the Bible’s messages about care for the environment. Discuss the students’ predictions and whether the Bible confirmed their predictions. Tell students that from creation God had plans for the way in which the world could be preserved and protected. (3a)

THE IDEAL WORLD
Students draw or write about their ideal world. Students include the ideal relationships that might exist between living creatures. Share the students’ writing or pictures in groups. Students list the factors that prevent the world from being ideal.  (3b)

MUSIC WITH AN ENVIRONMENTAL MESSAGE
   Students listen to contemporary music with   

   messages of concern for the environment, eg 
   Midnight Oil’s CD Blue Sky Mining has a range 
   of songs.  (Students could bring recordings 
from home.) Students discuss the message of the songwriter and record the environmental issue addressed in the song. Students discuss what has been the cause of each environmental concern.  (3b)

POEMS
Students find poems about the environment written by poets living in different parts of the world. Consider:

· What concerns for the environment do the poets have? 

· How do the poets’ concerns reflect the part of the globe they inhabit? 

· Do people all over the world have the same concerns about the environment? 

Alternatively, students listen to any music which has an environmental message.

Students compare these concerns with the concerns of God for the land outlined in the Bible, eg the creation stories; sections of Deuteronomy and Leviticus can be examined as a starting point.  (3a,3b)

ORGANISATIONS
Students make a list of various organisations around the world that work for the preservation of the environment. They find out which organisations have a biblical/Christian basis for their work.  (3c)

VANDALS HAVE STRUCK
Students imagine they arrive home one day to find their home not only ransacked but also smashed up. 

· How would you feel?

· What would you do?

· Why do most of us remain emotionless and actionless about our world which is also being ransacked and smashed? 

Students investigate what direction the Bible offers Christians in caring for and restoring the environment. See 
Genesis 2:15

Psalm 24:1
Psalm 84:3
 1 Corinthians 3:21–23
1 Corinthians 10:31.  (3b)

CAUSE AND EFFECT
Working in pairs students investigate a course of action that human beings have taken which has had an impact on the environment. They draw a flow chart or concept map demonstrating

1.  the action or series of actions

2.  the impact (good and bad) on the environment

3.  who (or what circumstances) decided on the course of action

4.  what motivated the course of action.

Possible actions to investigate: a war, industrialisation, overpopulation, neglect, waste disposal, radiation, use of technology, deforestation, organic farming, building large cities or dams.

Students determine how responsibility for the environment should be measured. They reflect on their own use of the environment. Go on to examine biblical teaching on people’s responsibility for the environment.  (3a,3d)
ETHICS
A study of ethics involves the values and process by which individuals and groups make decisions on what is worthwhile human action. An ethical issue is an issue on which there are different opinions which lead to different courses of action. The opinions are debated in terms of what is good, bad, moral, immoral, right, wrong. Ethical issues deal with the rights and welfare of others, eg logging of rainforests.

Make a list of ethical issues related to the care of the environment. (3a,3b)

RUBBISH SURVEY
Divide the school grounds into about ten areas. Provide each group of three students with rubber gloves, a bucket or bag and a survey sheet. Students collect rubbish in their assigned area. One student in each group records the type of rubbish collected. Collate information to discover:

· What are the five most common rubbish items in your school?

· Where is rubbish dumped? 

· Are there enough bins in the grounds? 

· Are the bins appropriately positioned? 

· How well are the bins used?

Discuss:

· What makes students dispose of their rubbish inappropriately? 

· How can you foster greater care for the school environment?  (3d)

YOUR ROOM
Students consider:

· How important is your bedroom (or other personal living space) to you? 

· Are you ever told to clean your room? How does that make you feel? 

· There’s a saying ‘Charity begins at home’. How do you respond to the idea that your attitudes and care for the environment begin with your room?  (3d)

THE EARTH IN CRISIS
Students research newspapers, magazines, journals and books for articles on the problems facing the environment. Record the following: 

· a short description of the problem 

· what has caused the problem 

· solutions being offered to solve the problem 

· different responses to solutions offered.

Collate the information. Discuss:

· Does everyone view the problem in the same way? 

· What reasons are there for any differences in opinion? 

· What attitudes and practices relating to the environment need to change? 

· Is it possible to work towards a solution to the problem? 

Students go on to explore how they can be involved in the care of the environment and on what basis Christians have a mandate to care for the environment.  (3b,3d)

DEVELOPMENT ACTIVITIES

WHY CARE FOR CREATION?
Use the Bible References Menu to identify the role of people in caring for creation. As there is no specific story for this, you will need to construct your own dramatic or reflective story to help students understand that God made people to care for the world. 

Genesis 2:19–20, which relates how Adam named the animals, provides an ideal opportunity for story telling and identifying the unique position of human beings in the original creation. (3a)

A CLASS PET
Discuss with your students the possibility of having a class pet that they can care for. Involve students in deciding what type of pet they can manage and in discussing its needs and their responsibility for its care. (3a,b)

ENVIRONMENTAL GROUPS
Obtain resource kits or posters, or invite a guest speaker from an environmental or recycling group to speak to your students at their level. (3b,3c)

A PUPPET PLAY
Students make their own puppets from recycled materials and use them to make up plays about showing care for the environment. Present these to an audience. (3b) 

DESIGN A SIGN
Students make individual posters or large signs for the classroom or school grounds, reminding others to care for the environment. (3b,3c)

COMPUTER PROGRAMS
Use computer programs with an environmental theme. 

GENERAL ACTIVITIES

BIBLE VERSE  Students learn an appropriate Bible verse (see page10). 

SONGS  Students learn songs related to each Faith Statement (see Resources for Music and Devotions in the appendix).
BIBLE CHARACTER  (a recommended activity for Level 3) Students learn about a specific Bible character. TRS A3/3 contains a story and activities about David, the author of many psalms about the natural world.

PSALM 8
Students read Psalm 8:6–8. Students work in groups and choose an area of the natural environment which is ‘under the power’ of people, eg sea, river, forests, domestic or wild animals. Students make a poster which illustrates the ways people manage these elements in a responsible way. (3a,3b,3c)

INDIGENOUS AUSTRALIAN ATTITUDES TO THE LAND
Invite an Indigenous Australian to talk to the students about the relationship Indigenous Australians have with the land. Investigate ways they learn about and show responsible management of the environment. Discuss: What would Australia be like if all Australians demonstrated similar respect for the natural environment? (3b,3c)

CHRISTIANS CARING FOR CREATION
Investigate the work of Christians who are currently involved in ecological action, eg Aub Podlich, or those who have been involved in caring for creation in the past, such as Francis of Assisi. For further information about Francis of Assisi, see TRS B1/4. (3a,3b,3c)

ROLE-PLAY
Role-play situations which explore borrowing a valuable item from a friend and returning the item in a damaged or broken condition. Students need to demonstrate the reason the damage occurred, eg lack of care by the borrower. Discuss the situations:

· How do these scenarios relate to Psalm 24:1?

· What has been borrowed from God? 

· How has it been damaged? 

· What responsibilities do people have for what God lends them?

· Who paid for the damage? 

· What does all of this show about God? (3)

CLASS NEWSPAPER
Create a class newspaper which includes articles about how the class/school is caring for the environment and ways students can be ‘environmentally friendly’ at home. Include students’ personal reflections about their motivation for caring for the environment. (3a,3c)

REPAIRING THE ENVIRONMENT
Students view resources which deal with regeneration projects, such as The Man who Planted Trees. Identify and investigate an aspect of the natural environment in the local area which has been damaged. Explore ways to renew or repair the area. Devise and undertake an ‘action plan’ to repair the area. Include the reason your school, as a Christian school, would take part in the project. (3c)

POSITION VACANT: MANAGER OF CREATION
Students design advertisements for the position of ‘manager of creation’. Include job descriptions and the personal qualities and qualifications necessary for the position. Students look at examples of employment advertisements from newspapers as models for their writing. Alternatively, students could write an application for the position of ‘manager of creation’. (3a,3b,3c)

MEDITATION
Lead students through a guided meditation (see Glossary), using quiet words and a relaxed atmosphere. Assist students to imagine the beautiful sights and smells and the wonderful things creation provides. Allow students time to reflect on this. 

Continue the meditation by describing the changes brought about by the mismanagement of the environment. Help students to visualise a changed and damaged setting. 

Students could respond by writing a prayer, by identifying ways of bringing renewal to the damaged areas, or by creating a piece of music which reflects the meditation. (1,2,3)

GENERAL ACTIVITIES

BIBLE VERSE  Students learn an appropriate Bible verse (see Bible References, page 10).

SONGS  Students learn songs related to the concept (see Resources for Music and Devotions in the appendix).

CHRISTIAN CONSERVATIONISM
Student list and investigate environmental issues that concern them. Students share their research. Pose the question: 

· What motivation do Christians have for environmental awareness and conservation? 

Students read Genesis 1:26–28 and list the ways they think God wanted people to care for the environment. Students read poems by Aub Podlich in Australian Images  to explore the way a Christian has responded to the Biblical teaching about Christians’ responsibility to care for the environment. Students plan activities to raise the school community’s awareness of ways they can care for the school environment. (3a,3c)

PEOPLE AND THE ENVIRONMENT
Read Genesis 2:15; Psalm 8; Psalm 19:1 to explore what the Bible teaches about people’s relationship with the earth. Students record responses to:

· What does the Bible teach about people and the environment?

View a video on an aspect of taking care of the environment. Discuss:

· How can Christians work towards preserving and caring for the earth?

Make a list of ways people take care of the environment. Locate the home page of different environmental organisations. Examine the home pages to explore what they do and the motivation for the organisation’s work.  (3a,3c)

THE UNIVERSE IS CHANGING
Students interview an older person to find out about the ways life has changed in the last fifty years. Study historical pictures of the local area and list the changes apparent, eg spread of housing and reduction of natural environment. Students choose a change that has occurred in the last fifty years and create a concept map of the positive and negative impact this change has made to the environment and to people. Students compare concept maps and discuss:

· In what ways have people benefited from the changes?

· What impact have the changes had on the natural environment? 

Read God’s instructions for people to care for the environment in Genesis 2:28. Students identify the ways in which people have abused this position of responsibility. Discuss as a class:

· What do you think people need to consider when making changes to the local environment? 

Students imagine they are members of the local council and prepare guidelines for future development of the local area. (3b,3c)

INDIGENOUS PEOPLE AND THE LAND
Invite an indigenous Australian to talk about their understanding of the relationship Indigenous Australians have with the land. 

Read poems by Chief Seattle to explore the relationship indigenous North Americans have with the land. 

Students reflect on their own attitude towards and experiences with the land. Discuss: 

· Do the students have places in the natural environment that are special to them? Why are they special?

· What attitude has western society developed towards the land?

· What problems have arisen because of western society’s attitude?

Investigate Genesis 1 and 2 to explore the relationship God intended between the land and people. 

What relationship did God intend for people and the land?  (3a,3b,3c 

General activities

BIBLE VERSE  Students learn an appropriate Bible verse (see page 10).

SONGS  Students learn songs related to the concept (see Music and Worship Ideas in the appendix).

TIME LINE  (a recommended activity for Level 1)  If the class is developing a time line for Christian Studies, discuss how you can best indicate ‘creation’ on your time line. 

GOD FILE  (a recommended activity for Level 2)  If the class is developing a God File, add information to the file about God creating and sustaining the universe.

BIBLE STUDY  (a recommended activity for Level 3)  If the class is practising particular Bible study techniques, use that technique when examining one of the Bible verses recommended for this concept.

GOD’S INSTRUCTIONS
God gave the people of Israel numerous instructions on how to care for the land. Students investigate these and draw up a list of commandments for the care of the environment.

Genesis 2:15–17
 Leviticus 25: 3–7, 18–19
Deuteronomy 20:19
Deuteronomy 22:6–7
Deuteronomy 24:19–20
Deuteronomy 25:4
(3a)

STRIKING A BALANCE
Decisions relating to the environment often involve a struggle over the question: Whose needs are the greatest? Students debate one or more of the following alternatives. They need to explore the moral considerations, existing data where available, and the biblical guidelines offered.

· It is right to kill cockroaches in the kitchen for health reasons but wrong to kill them in the garden where they are not a health hazard. 

· It is right to cut down trees for housing but wrong to cut them down to make a road which could have been re-routed.  

· It is right to kill animals for food or in order to protect other livestock and farmland but wrong to kill them for sport. 

· It is right to use animals for medical testing but wrong if alternate methods of testing exist. 

· It is right to drive a car which is economical in fuel, but it is a waste of resources to choose a car for its status value and performance. 

· It is right to rear animals for market but wrong to force-feed or rear them in confined spaces.

· It is right to keep animals as pets but wrong to keep them in zoos.

Are there other examples of balance which you can identify? (3b)

ETHICAL ISSUES
Groups of students investigate different ethical issues related to the environment, eg depletion of natural resources, curbing population growth. Each group tables the following information: 

· the different opinions which exist on an issue 

· the underlying values of each opinion 

· the different courses of action taken on the issue. 

They then report on 

· the course of action they would take on the issue

· their reasons based on an examination of their values

· a course of action Christians might choose to take (note that there will be differences of opinion among Christians).  (3b)

CLEANING UP OUR COUNTRY
Find out all you can about Clean Up Australia (http://www.cleanup.com.au). 

· Who set up this organisation?

· What is the motivation behind such an organisation? 

· Is it something which Christians and churches can support? 

· Would Christians’ motivation be the same as the organisers’?  (3c)
READ A NOVEL
There is an abundance of novels which deal with environmental issues. Your librarian will be able to give you the necessary information. Tim Winton’s Lockie Leonard Scumbuster is an excellent novel for Year 9 students, especially boys. As they read students record

· a short description of the environmental problem 

· the main cause of the problem

· the solutions 

· the success or failure of the solutions

· how the problem is finally resolved

· their personal evaluation of the decisions taken by characters to resolve the problem.

  Students can present their findings in a number   

of ways: write a review, create a dust jacket for a book, be part of a panel interviewed by other students.

Students compare the novel’s approach to environmental issues with Biblical ideas about stewardship (see Bible verses listed under Faith Statement 3 in Bible References Menu). (3b,3c,3d)

RESPONSE ACTIVITIES

SCHOOL GROUNDS
Choose one part of the school ground that your students will be responsible for. As a class identify what must be done, eg planting, weeding or keeping the grounds free of litter; who will do it; when will it be done. (3b,3c)

COMMUNITY PROJECT
Find out about projects that community groups are undertaking and consider ways that students can participate. Even young students can be involved in projects like growing or planting trees, tidying a community area etc. (3c)
ACKNOWLEDGMENT
Provide stickers, badges or certificates for students or classes to acknowledge the work that they are doing in caring for the environment. (3c)

RECYCLE STALL
Set up a recycle stall to which students can donate their unwanted toys, games, clothes, books. Money raised through the sale of these items can be donated to an environmental project or the work of an aid organisation such as Lutheran Community Care or Lutheran World Service. (3a)

ACROSTIC POEM
Students write an acrostic poem, using the letters of their name, to describe ways they can be responsible managers of creation. (3c)

ENVIRONMENTAL PROJECT
To share with the school and wider community the work the students have undertaken in an environmental renewal project, consider involving students in

· writing an article for the school newsletter describing their project; 

· contacting the local newspaper in order to receive wider publicity for the project; 

· taking photographs of the project and making a display in the school foyer;

· providing information about the project for the school’s home-page on the Internet, inviting other schools to inform them of any environmental renewal projects they may be undertaking. (3c)

COMPUTER MULTIMEDIA PRESENTATION
Create a computer multimedia presentation which can be shared with other classes. Use the goals of the unit as the focus of the presentation, eg the beauty of creation, God’s continuing care and maintenance of creation, the role of people as responsible managers of creation. (1,2,3)

SIMPLE LIVING
Students consider the statement:

‘Christians, then, should seek to live simply so that others may simply live and the earth might endure’ (Steps Towards Sustainability, Christian Ecology Link).

Students design a brochure to promote this message. The brochure provides information to motivate and assist people to understand their responsibility to care for the world.  (3a,3b,3c)

MY SPEECH TO THE WORLD
At international environment conferences, leaders from all over the world meet to discuss environmental issues. Young people are often invited to share their views on the importance of addressing environmental concerns. Students write a speech including what they would say to world leaders about the environment.  (3a,3b,3c)

WORLD ENVIRONMENT DAY
Each year people all over the world celebrate World Environment Day on June 5 to commemorate

the opening of the United Nations Conference on the Human Environment held in Stockholm in 1972. 

Plan activities for the school community to raise awareness of issues concerning the earth and to celebrate the earth and all that it provides.  (3a,3b,3c)

CLASS ACTION PLAN
Investigate an environmental program such as waste management or recycling. Devise an action plan to involve the school community in recycling or careful disposal of waste. Consider ways of advertising the campaign to the school community.  (3a,3b,3c)

ENVIRONMENTAL VIDEO
Students make a video with an environmental message for the school or parent community. Students’ message must include

· why we should be concerned about the environment; 

· a range of practical ways in which each student or family can care for the environment. 

The video could be screened as part of a parent information evening or school assembly.  (3a,3b,3c)

INTERCEDING FOR THE NEEDS OF THE EARTH
Display an aerial photo of the earth on a school noticeboard. Invite students to write specific needs different areas of the earth have. These needs can then be included on a regular basis in school worship. (3a,3c)

PLAY
Students write a play to draw the audience’s attention to the plight of the world and to challenge them to become involved in its care. Present one or more other major issues facing the world today and the different courses of action taken, both positive and negative. Explore the relevance of the Christian perspective to the issues treated.

Some suggested characters: the world, a caretaker, owners, workers, exploiters, indigenous peoples, activists, members of a community.

The play could be used in school worship on Environment Day or as a lunchtime performance in the schoolyard.  (1a,2a,2b,2c,3a,3b,3c) 

CLEAN UP OUR SCHOOL
Students organise a Clean up our school day. Consider the following projects:

· Invent a slogan. Use it on advertising posters to be displayed around the school. 

· Publish in the school newsletter details of the class survey on the school’s rubbish.

· Promote a five-point plan for the continued care of the school grounds and property. Display the plan in every classroom.

· Begin the day with a school devotion on God’s gift of the world to us and the responsibility of its care which he entrusted to us.  (3c)

PRESERVING THE ENVIRONMENT
Students take an active role in the care and preservation of the environment. Two examples are given below:

RECYCLING  students set up simple recycling procedures, such as bins for paper only, food scraps only, cans only. They work through the appropriate channels of school administration. Students can be involved in various aspects of the project, eg 

· decorating the different bins in an appropriate manner

· making arrangements with the tuckshop

· contacting the local council who can advise on the best ways to recycle

· organising publicity around the school (this is important!)

· making a presentation at a school assembly. (3a,3c)

FIGHT LITTER  Students organise a campaign to reduce litter at the school.

· Take ‘before’ (clean) and ‘after’ (littered) photos of different areas of the school. Display in the library.

· Deliver a speech at school assembly in which you give your reasons for the campaign.

· Lead by example.

· Create bookmarks with snappy slogans which students are given when they borrow books from the library.

· Write a weekly progress report in the school newsletter.

· Display around the school illustrated portions of the psalms as a reminder of God’s gift of creation to people. 

The above approach can be applied to other issues in the school and/or community eg
vandalism, graffiti.  (2a,3c,3d)
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