UNIT FOCUS ON DEVELOPING INTELLECTUAL RIGOUR
Excerpts from unit written by Neal Nuske, St Peters Lutheran College, Qld
Everyone thinks. Developing intellectual rigour is critical for healthy decision-making and quality of life.  Thinking left on its own can become "distorted, biased, partial, uninformed and prejudiced"(Michael Scriven and Richard Paul for the National Council for Excellence in Critical Thinking Instruction). "Critical thinking is the intellectually disciplined process of actively conceptualising, applying, analysing, synthesising, and/or evaluating information gathered from, or generated by, observation, experience, reflection, reasoning or communication as a guide to belief and action."  Identifying frameworks for ethical thinking and considering a broad spectrum of themes and topics for the application of ethical decision-making will equip students with the process and skills involved in rationally deciding what to do and what to believe.. 
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	KEY IDEA(S)

CL 1  - Christians believe that God creates people to live in relationship with him and each other
CL 3 – Christians have a responsibility in and for the world
CW 3 – People make decisions using a range of religious perspectives and ethical frameworks


	OUTCOMES(S)

CL 5.1

Students analyse Christian beliefs about the responsibilities of living in relationship with God, self and others

CL 5.3

Students apply principles of Christian stewardship to social, political, environmental and economic issues

CW 5.3

Students analyse and compare perspectives of different ethical and religious frameworks on contemporary ethical issues

	UNIT OVERVIEW

Students will develop a theoretical understanding of ethics under the overall theme of finding well-designed components for constructing an ethical compass. The ethical framework is applied in two broad areas under the theme of doing justice – to the created world and those who suffer. An important component of the unit is the resources to be found within the Christian tradition, in particular sacred texts.  

The unit lays a foundation for the inquiry into similar themes in future Christian Studies but more importantly it is to foster personal ethical decision-making at year 9 by enabling students to explore being the person you want to be both as individuals and in their relationships.
	CONTRIBUTION TO LQL




	STUDENTS/LEARNERS PROFILES

Multicultural and polyreligious
Outdoor education program
Profound peer pressure at this level
School has strong community service program

A seeming contradiction in students between beliefs and actions – passionate about saving whales but amazing tolerance for disseminating litter

	ESSENTIAL/GUIDING QUESTION/STATEMENT

How can I become the person I really want to be?
How can I become true to myself?
Why should I tell the truth when I can lie?



	RESOURCES TO SUPPORT UNIT

Examining religions: Contemporary Moral Issues, Jenkins (4th edition)
Josephson Institute of Ethics 
Making ethical decisions http://www.josephsoninstitute.org/MED/MED-intro+toc.htm

	LINKS TO LIFE

LIFE CONCEPTS:
DISCIPLES
SERVICE





	STUDENT QUESTIONS

Why not lie?
How do I cope with peer group pressure?

Why should I return property I find?

Why should I be responsible?



	LINKS TO OTHER CURRICULUM AREAS


	RESOURCES TO SUPPORT TEACHERS

http://www.bbc.co.uk/religion/ethics/issues/index.shtml
http://plato.stanford.edu/entries/aristotle-ethics/
http://www.elca.org/scriptlib/dcs/jle/
Introducing Ethics – Dave  Robinson and Chris Garratt – 1-84046-077-6   
Being me, what it means to be human – Pete  Moore – 0-470-85088-4

Ethical Studies – Robert A Bowie – 

0-7487-5798-8

When Choice Matters – an introduction to Christian ethics  - Mark Worthing – 0-9752401-0-2



	ASSESSMENT





	KNOWLEDGE STUDENTS NEED TO KNOW TO ACHIEVE THE OUTCOME (“students know…”)


	CL5.1

Christianity involves an active relationship with God lived out in relationship with others

The Christian life is not without its struggles

· God’s will for people’s lives is opposed to selfish desires and wants

· Christians are both saint and sinner

· God intended that relationships be of mutual benefit to human beings

· humans are not capable of living in perfect relationships

Causes and consequences of personal and interpersonal conflict and strategies for dealing with conflict in a variety of situations (eg, 

depression, suicide, family breakdown, anorexia/bulimia, substance abuse)

Forgiveness

· God offers forgiveness and healing to all people when failure is experienced in relationships

· God empowers people to forgive each other

· Jesus came to restore the broken relationship between human beings and God and at the same time to redeem all human relationships

There are various relationships or connections between human beings – such as physical, emotional, spiritual, sexual or social – all with their own unique responsibilities, challenges and benefits

CL 5.3

Responsibility to the global community

· Christians strive to establish and maintain peace and justice for all.

· social justice issues in the global community (eg, refugees, common wealth for common good, globalisation, political and religious oppression, access to health, treatment of Indigenous communities, war, weapons of mass destruction,)

· Christian social action may move beyond secular law

· the gospel as a means for bringing peace and justice to a broken world

· equity in the workplace, social structures, home 

Relationship between justification and justice


Bible’s teaching on a just and loving response to the poor and oppressed

Care for the environment

· in the short term for the long term

· responsible decision-making in the use of the earth’s resources
· biblical teaching on stewardship of creation

· interdependence of human life and the environment

CW 5.3

Ethical frameworks 

· historical development of ethical frameworks (eg, utilitarianism, individualism, natural law, situation ethics)

· teachings on right and wrong behaviour (eg, moral, immoral, amoral)

· definitions of happiness and dimensions of human experience (intellectual, aesthetic, moral, spiritual, physical, emotional, social) and application to decision-making 

Christian perspectives

· connecting God’s will and the freedom of choice given to humans 

· applying Christian code of conduct to everyday decision-making situations

Other religious perspectives

· Buddhist

· Hindu

· Moslem

· Jewish

Exploration of contemporary ethical issues

· social matters related to the beginning and end of life

· political

· economic

· environmental

· scientific (eg, bioethics)





	LINKS 

TO LQL
	LEARNING OPPORTUNITIES
	OPPORTUNITIES STUDENTS HAVE TO DEMONSTRATE (“students can…”)
	DIFFERENTIATION

	
	· 
	CL 5.1

· describe the advantages and disadvantages of relationships and identify the factors which contribute to conflict within people’s relationships (change, stress, selfishness, ignorance, stereotyping)

· investigate the impact and influence of individual decisions on others’ lives

· role play scenarios that show the cause of conflicts and arguments (eg, not doing chores or homework, type of music being listened to) and propose possible solutions to reduce the conflicts

· develop skills of conflict management and strategies for dealing with conflict in a variety of situations

· consider the things that Jesus valued about people and relationships and analyse how he restored broken relationships

· explore the various degrees of intimacy in relationships and ​propose the values and beliefs that underpin a responsible approach and development of healthy relationships

· report on an interview with several Christians about their relationship with God and its influence on their relationships at home, in the workplace, with friends 

· evaluate the importance of God’s commands (eg, the ten commandments) in becoming a responsible person
CL 5.3
· identify and analyse personal experiences or situations that have led to an unjust outcome 

· define and elaborate on global injustices in communities and explore ways to maintain peace and justice

· highlight a social justice issue and use evidence to make an inference as to the church’s position on the issue

· gather evidence of and formulate a response to the church’s voice in a current social justice issue 

· differentiate between secular law and Christian social action and form an opinion as to whether the church has a role within the boundaries of the law

· investigate ways Christians respond to controversial global issues such as the uneven distribution of wealth in the world
· support a community project addressing issues of injustice and report on what they learnt from the experience

· analyse biblical material on God’s view of poverty and oppression
· draw conclusions about the link between attitudes to the environment and poverty

· present a rationale for care of the environment based on biblical principles

· develop multiple responses to an environmental issue, examining biblical principles, short-term and long-term effects and the impact of solutions on people and animals 

· apply Jesus’ teaching on ‘loving one’s neighbour’ to economic and environmental sustainability

CW 5.3
· evaluate and analyse how people process right and wrong and identify key characteristics in the process of decision-making from a religious and secular point of view

· investigate Christian perspectives on topical ethical issues and evaluate the validity of these perspectives within current settings

· compare and contrast historical ethical frameworks and how these are applied in making ethical decisions (eg, arguments for and against)

· identify the relationship between free will and God’s will and debate the use of freedom in making ethical decisions 

· investigate dimensions of human experience and assess how they create and sustain human fulfilment 

· propose solutions to new, emerging ethical issues through the application of Christian principles

· research and critique different responses to an ethical issue

	




During the semester students will explore other related outcomes as they inquire into and interpret sacred texts and other inspirational ways of looking at the world, (CC1) exploring their role as present guardians, gardeners, caretakers and protectors of creation.





However only the three listed outcomes will be assessed.





While the unit is centred in CL students will be examining the material in light of the other strands . material to be found in following outcomes in Band D each have the capacity to deepen and  enrich a study on ethics :  CB 5.1, CB 5.3, CC 5.1, CL 5.2, CW 5.1, CW 5.2





Becoming the person you want to be requires discernment, intelligence, discretion, wisdom, personal responsibility, compassion for decision-making, courage to make decisions in complex situations. Within the Christian tradition this constitutes being led by the spirit. 





Unit will assist in the preparation of important life skills and serve as a foundation for life skills course in senior school.











The unit can either prepare students for the decisions to be made in the challenges of the outdoor education program or help students to consolidate or facilitate reflection upon the learning experiences in outdoor education program.


Lays foundations for development of leadership qualities in school community.


Part of learner profile gives justification for including unit at this level 





In ethical decision-making intellectual rigour goes well beyond mere obedience to rules and regulations or just having an opinion about life. Life can be so complex, there are no easy black and white solutions. Students need to learn how to reflect on their values, hopes, understanding of what it means to be human. The metaphor of the compass assists in identification, evaluation and application of those ingredients that are important for an ethical life.





Provides teachers with themes for applied ethics –choice within text allows teaches to inquire into and negotiate themes (93) to class.





Cognitive, conceptual framework for teachers, that shapes unit 

















Have you thought of a possible assessment task for this unit?


How will task enable students to demonstrate intellectual rigour?




















Need to highlight possible relevant knowledge and provide an explanation as to choice of this with regard to intellectual rigour





Main knowledge to be covered in unit has been highlighted in yellow.














In learning opportunities box we can identify the strategies that will engage students and develop intellectual rigour.





We could have a series of text boxes  and each can explain the purpose of the strategy chosen





Need to highlight in yellow the tasks which could lead to meaningful assessment and explain why or how these can both demand and provide feedback on intellectual rigour





Do you want to comment on how you might differentiate activities to ensure all students can be actively engaged?








